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REFINE: Recognising Formal, Informal and Non-formal Education 
A project funded by the Joint Action Programme of DGEAC, the European 
Commission 
Final Project Report and VALIDPASS Proposal  
 
Executive Summary 
 
1. Rationale, aims and objectives 
Our previous Joint Action project, Transfine (see www.transfine.net), proposed a European 
methodological framework for the recognition of non-formal and informal learning and demonstrated that 
many tools that could be adapted for this purpose already exist either at European level (EuroCV, ECTS 
etc) or at national level through the considerable work that has been done in several countries (e.g. 
France, Norway, UK) over the last few years. However, in most countries in Europe there has been very 
little sharing of experience between the sectors and indeed there is frequently a great resistance to 
bringing the academic and vocational sectors closer together.  Such collaboration is however, very 
fruitful asTransfine has shown.  The Refine project therefore aimed to address these issues and to test, 
with real candidates and stakeholders, a set of tools that could be part of a European methodological 
framework; it also aimed to foster trans-national and trans-sectoral collaboration and to build 
understanding of and confidence in the practices and procedures involved.   
All the papers, reports, presentations and documents from the project are available on the website: 
www.eucen.org/refine.html 
 
The objectives of the project were: 
1) To undertake concrete experiments and laboratory testing of a range of  European tools – ECTS, 

the Euro CV, the European language portfolio, Europass, codes of practice and guidelines for 
practitioners, the European language portfolio, Computer Driving Licence, and some national tools -
e.g. VAE dossier in France, code of practice in UK -   for the recognition of non-formal and informal 
learning in Europe 

2) To test the tools in a range of different institutional and organisational contexts: universities, 
vocational training schools at different levels, youth and third sector organisations, and 
employment; and in 12 countries 

3) To compare and evaluate the results of the tests and recommend modifications to the tools and/or 
variations for specific purposes and specific settings within the general framework.  

4) To evaluate the quality assurance arrangements and propose modifications 
5) To share the experience of the testing across sectors within countries, transnationally, and within 

sectors across Europe 
6) To create real and virtual meeting places of candidates, practitioners and managers. 
 
See chapter 1.1 of the full report for the detail of the rationale and workplan of the project. 
 
The project partnership consisted of the Université des Sciences et Technologies de Lille (the contractor 
and expert), EUCEN, the scientific coordinator, and teams in 12 countries each consisting of main 
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partner and a group of associate partners.  Each group included at least one university, adult education, 
vocational training and youth/voluntary sector organisation. At European level 4 partners – EUCEN for 
the universities, EAEA for adult education, AFPA for vocational training and FIEEA for youth/voluntary 
sector - coordinated the work transnationally for their respective sectors.  See chapter 1.2 of the full 
report for the detail of the partnership. 
  
2. Laboratory testing 
Seven tools were tested with a total of 303 individual candidates and three tools were tested with a 
range of relevant stakeholders, in 12 countries.  In one institution, a complete review of existing 
procedures was undertaken including an analysis of the progression data of candidates following the 
procedure. 
A summary of the testing is set out below and the detail, with the results for each tool, can be found in 
chapter 2 of the full report. 
 
Summary of testing: 
 

Tool Vocational 
Training 

Adult Education Universities Youth/Voluntary 
Sector 

Portfolio 11 34 7 9 
EuroCV 50 9 63 26 
Eur. Lang Portfolio (ELP) 18 4 10 5 
Dialang  5   
Computer Passport  6   
Cert/Dip Supplement 10  8 9 
Active Citizen course  19   
Sub-total 89 77 88 49 
Guidelines for Advice 
and Guidance 

Stakeholders  Stakeholders  

Common Principles Stakeholders Stakeholders Stakeholders Stakeholders 
Criteria for exemptions Stakeholders  Stakeholders  
Analysis of procedures   Stakeholders  
 
The main points from the testing were that the tools provided a useful starting point but: 

o Most candidates were used to presenting diplomas and courses but were not able to present 
their skills and competences 

o Many of the teachers and trainers who carried out the tests with candidates also had difficulty 
switching from courses and certificates to learning outcomes in order to complete the tools  

o All candidates (including the well-qualified) need considerable help and support  to analyse 
their own learning – this means one-to-one support and possibly group support 

o The tools do not provide adequate space to present all the learning from a wide range of 
contexts and situations over time 

o The tools focus on the past and lack a prospective element where people can set their request 
for recognition or validation in the context of a personal and professional development plan. 

o The language of the tool and the examples/prompts designed to help candidates answer the 
questions were not suited to all target groups.  

 
3. The legal framework 
In addition to the testing of tools, a review was undertaken of the legal situation for universities in 
relation to the validation of non-formal and informal learning for entry to diploma course and for the 
award of credit or of part of a diploma.  The review showed clearly that in many countries legislation is 
not in place that would permit universities and higher education institutions to practice such validation. 
A full account of this part of the work can be found in chapter 3.1 of the full report 
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4. Quality assurance 
A review of quality assurance arrangements in place, envisaged or desired was also undertaken 
through each participating country.  It is clear that quality assurance is a neglected aspect of the 
practice at present and much further work needs to be done.  However, the partners see full 
transparency and training of the personnel involved as the main elements that will assure quality. 
A full account of this part of the work can be found in chapter 4 of the full report. 
 
5. VALIDPASS – a proposal for a portfolio of European tools 
The full proposal and a commentary on each of the aspects listed below is set out in chapter 5 of the full 
report. 
 
We propose ‘VALIDPASS’ as a portfolio of tools to facilitate and promote the validation of non-formal 
and informal learning.  This is intended to echo the name of the Europass portfolio of tools that facilitate 
and promote mobility and to supplement it to facilitate validation.  It is based on tools that already exist 
at European level - the EuroPass portfolio, the recommendations in relation to these tools based on the 
testing in this project and the tools that different stakeholders have developed, tested at national and 
institutional level and are already using.   
 
We recommend that VALIDPASS be considered by the European Commission as a framework 
tool for the validation of non-formal and informal learning, as EuroPass is a framework tool for 
mobility. 
 
VALIDPASS consists of the existing EuroPass and Bologna tools plus a series of new 
supplements to record learning in different contexts and situations.  It is designed to be flexible and 
adaptable to different target groups, different purposes, levels, institutions, types of course or diploma.  
It is designed to enable candidates to identify, describe, analyse and evidence learning that has taken 
place in a range of different situations and contexts, and at different points in time.  Very importantly, 
since we believe that recognition and validation should not take place in a vacuum, it also enables 
candidates to focus not just on the past but also on the future and to locate the process of recognition 
and validation in a forward looking personal and professional development plan.   
It is not the intention that all tools would be used in all situations or that the supplements should have 
exactly the same questions in exactly the same language for all target groups.  Those involved in 
guiding candidates should ensure that the language of the forms is appropriate for the specific target 
group and should work with the candidates to select the tools most appropriate to their purpose and 
objective.  Advice and guidance is a crucial element of the VALIDPASS proposal and it is clear from our 
work that there is an enormous training need for these practitioners. 
 
It is designed to be: 
• Flexible – to be used in different ways with different candidates for different purposes 
• Adaptable – so that the language, examples can be changed for different groups and be expanded 

or contracted to suit the purpose 
• Accompanied by advice and guidance – one to be is essential but good examples of group support 

have also been identified 
• Embedded in a set of principles and/or a code of practice ‘owned’ by the stakeholders  
• Supported by training and supervision of all the staff involved in the process 
• Embedded in the normal quality assurance arrangements of the institution offering the service  
 
It consists of the existing EuroPass tools and New Supplements: 
• The existing EuroPass tools: 

o The Common Principles – operationalised in the specific context 
o EuroCV  
o European Language Portfolio 
o Diploma Supplement – the current work to include learning outcomes and competences is 

especially useful here 
o Certificate Supplement  
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• New Supplements 

o CV Supplement – to provide a prospective dimension focussing on the candidate’s future plans 
o Paid Professional Work Supplement – to provide an opportunity to analyse in some detail one 

or more key learning events or processes in a professional/work context  
o Voluntary Activity Supplement – to provide an opportunity to analyse in some detail one or 

more key learning events or processes in a voluntary context.   
o Non-formal Education and Training Supplement – to provide an opportunity to analyse in some 

detail one or more key learning events or processes in a non-formal education context (e.g. 
adult education course  

o Informal learning supplement – to provide an opportunity to identify, describe and analyse 
learning that has taken place in ‘everyday life’.   

 
In chapter 5 of the full report we propose a list of questions for each of these Supplements. 

   
 
Concluding remarks 
We have proposed a portfolio of tools that will enable candidates, with appropriate support, to analyse 
their own learning.  In order to facilitate this process we have proposed different Supplements for 
different sites of learning – a tool for candidates to deconstruct their own learning and present a picture 
of it at a particular point in time, albeit with both a future and a past.  However, we recognise that this is 
an artificial and static representation of learning and wish to emphasise that it is for the assessors, 
validators, the professionals working with candidates, and the candidates themselves to reconstruct 
their learning into a holistic, dynamic and continuous process drawing on all aspects and contexts.
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Main report 
This report is derived from: a report from each national team on the testing carried out, on the 
legal context for universities and on quality assurance arrangements for the recognition and 
validation of non-formal and informal learning; also from the comparative reports prepared for 
each sector and each tool prepared by the European partners.  It represents an analysis and 
integration of all these elements, fully integrated into a coherent whole on which the proposal 
presented in chapter 5 is based.  All the intermediate level reports on which this document is 
based are available on the website: www.eucen.org/refine.html. 
 
1. Introduction 
 
1.1 Aims, objectives and outline of the project 
The nature and extent of arrangements and procedures for the recognition of non-formal and informal 
learning vary enormously from one country to another and one sector to another; experience and 
expertise are also very unevenly distributed. Much of the development has sprung from European 
projects and/or is confined to one sector (usually the vocational sector or the university sector). The 
common problem is the fragmentary nature of the experience and expertise, the lack of co-operation 
across sectors, the lack of common tools or a lack of mutual understanding about how the tools are 
used in different contexts.  These elements together mean that there are large gaps where very little 
development has taken place, a low level of knowledge about the practices that have been developed, 
and a general lack of confidence and trust between sectors. 
Our previous Joint Action project, Transfine (see www.transfine.net), proposed a European 
methodological framework for the recognition of non-formal and informal learning and demonstrated that 
many tools that could be adapted for this purpose already exist either at European level (EuroCV, ECTS 
etc) or at national level through the considerable work that has been done in several countries (e.g. 
France, Norway, UK) over the last few years. However, in most countries in Europe there has been very 
little sharing of experience between the sectors and indeed there is frequently a great resistance to 
bringing the academic and vocational sectors closer together.  Such collaboration is however, very 
fruitful asTransfine has shown.  The Refine project therefore aimed to address these issues and to test, 
with real candidates and stakeholders, a set of tools that could be part of a European methodological 
framework; it also aimed to foster trans-national and trans-sectoral collaboration and to build 
understanding of and confidence in the practices and procedures involved.   
The objectives of the project were: 

1. To undertake concrete experiments and laboratory testing of a range of  European tools – 
ECTS, the Euro CV, the European language portfolio, Europass, codes of practice and 
guidelines for practitioners, the European language portfolio, Computer Driving Licence, and 
some national tools -e.g. VAE dossier in France, code of practice in UK -   for the recognition of 
non-formal and informal learning in Europe 

2. To test the tools in a range of different institutional and organisational contexts: universities, 
vocational training schools at different levels, youth and third sector organisations, and 
employment; and in 12 countries 

3. To compare and evaluate the results of the tests and recommend modifications to the tools 
and/or variations for specific purposes and specific settings within the general framework.  

4. To evaluate the quality assurance arrangements and propose modifications 
5. To share the experience of the testing across sectors within countries, transnationally, and 

within sectors across Europe 
6. To create real and virtual meeting places of candidates, practitioners and managers. 

 
In the first year, the project addressed objectives 1) and 2).  Each country co-ordinating partner (see 1.2 
below) worked with their associate partners in the national network to plan and carry out the testing of 
the selected tools with 4 or 5 candidates in each of the sectors represented in the network; each 
produced a report on those tests at the end of the year.  At the end of the year there was a full meeting 
of all the partners and representatives of all the associate partners to share experience and compare 
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results across countries and across sectors.  This took place in Kaunas (LT) and all the papers from this 
meeting are on the project website: www.eucen.org/refine.html under ‘Meetings’. 
 
In the second year, the project addressed objectives 3) and 4.  Each country co-ordinator brought 
together the results from the testing by the national network partners in the various sectors and national 
level for comparison, evaluated the results, and suggested modifications; they also reported on quality 
assurance arrangements.  The reports from each country are on the project website 
(www.eucen.org/refine.html) under ‘National Groups’ Activities’.  
The European associations compared the results for their particular sector (i.e. EUCEN – the university 
projects, EAEA - the adult education projects and so on).  An overall comparison and synthesis was 
carried out to identify what can and cannot be measured by which tools and to undertake a comparative 
analysis of the possible convergence and points of divergence in the format of the tools.   The 
transnational reports on each sector are on the website (www.eucen.org/refine.html) under ‘European 
Group Activities’ and the transnational reports for each tool are under ‘Tool reports’. 
 
Towards the end of year 2 there was a final meeting of all the partners to share the experience of the 
testing and comparison and to confirm the final recommendations and an event to disseminate all the 
results of the project.  The papers and workshop presentations from these meetings are on the website 
under ‘Meetings’.  This document constitutes the final report to the Commission on the whole project.   
 
A website was established at the beginning of the project and has been maintained throughout; all 
documents, reports, workshop presentations and other relevant papers are available on the site: 
www.eucen.org/refine.html. 
 
Finally, based on the totality of the testing and comparisons, a proposal has been formulated which 
recommends a European toolkit for the recognition of non-formal and informal leaning: VALIDPASS 
(see section 5 of this report). 
 
An external evaluator reported at the end of year 1 and year 2.  The evaluation reports are in Annex 1 of 
this report. 

 
1.2 Project partnership 
 
The Université des Sciences et Technologies de Lille 1 was the contractor for the project and Professor 
Michel Feutrie a key player. EUCEN, represented by Dr Pat Davies, provided the scientific co-ordination 
of the work.  National groups were constituted, led by one partner in each of the participating countries – 
these groups were the Refine networks at national level.  Each comprised at least 3 associate partners 
from different sectors covering the education, vocational training, youth, voluntary and employment 
sectors see figure 1.   
 

Figure 1 – National co-ordination of associate partners in different sectors 
 

Voluntary sector 

Youth organisation 

Adult Education 

Employer(s) 

Vocational training (higher) 

Vocational training 
(secondary) 

Universities Trade Unions 

National  
Co-ordinating partner 
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The national co-ordinating partners included universities (LUMSA, IT; Aveiro, PT, East London, UK; 
Bergen, NO, Tartu, EE, Kaunas, LT; Ostrava Business School, CZ ),   adult education organisations 
(National Association of Popular Universities, RO; the Finnish Adult Education Association, FI),  a 
regional association (the Scottish Credit and Qualifications Framework, self financing) , and a youth 
organisation – FRANCAS (FR).    The associate partners included universities, applied higher 
vocational schools and continuing professional development providers, vocational training 
organisations, adult education organisations, popular universities and folk high schools, associations of 
employers and businesses, chambers of commerce, trade unions, third sector and youth associations, 
qualifications agencies, quality assurance agencies and awarding bodies.  In addition, the European 
associations for  lifelong learning in universities (EUCEN), for adult education (EAEA), for youth 
exchanges (FIEEA) and for vocational training (represented by AFPA) were full partners in the project 
and brought together the results relating to that particular sector see figure 2. 
 

 
 

Figure 2- Transnational co-ordination of sectors 
 

Adult Education/third 
sector projects  University projects 

 
 
 
 
 
 
 
 
 
 
 
 
 Work-based and vocational  

 
AFPA 

              
          FIEEA  

EAEA 

Youth/third 
sector projects 

EUCEN 

 

                      training projects  
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2.  Laboratory testing of tools for the recognition of non-formal and informal 
learning and test results 
 
2.1 An overview of testing carried out 
A number of existing European tools were tested to see how useful they are or could be in a 
process of recognition of non-formal and informal learning; in addition some countries tested 
and developed additional tools that might be useful beyond the national borders.  In all 
countries involved in the project the testing was done in a range of institutions involving 
learners and candidates and their teachers/trainers: universities, vocational training schools, 
adult education centres, voluntary sector organisations, and youth organisations.  The definition 
of adult education and vocational training is somewhat slippery.  There are organisations that 
describe themselves as adult education but what they offer is clearly vocational training; there 
are other organisations that describe themselves as vocational training but they offer what in 
other countries would be called adult education; there are some organisations that describe 
themselves as adult education but the learners often use the courses as a vocational training 
activity. This is not a clearly defined area of work in one country and is even more complex 
when a number of European countries are involved as is the case in this project.  We have 
therefore chosen to use the classification that the organisations themselves have identified. In 
those countries where ‘real’ recognition is not yet possible within the legal framework 
(Lithuania, Greece, Romania), the organisations worked with ‘real learners’ who were ‘potential 
candidates’ (i.e. they may have been candidates if such arrangements had been available to 
them).  
 
Seven tools were tested with a total of 303 individual candidates and three tools were tested with a 
range of relevant stakeholders, in 12 countries.  In one institution, a complete review of existing 
procedures was undertaken including an analysis of the progression data of candidates following the 
procedure (see http://www.eucen.org/REFINE/CountryFinalReports/CH_GeneveEn.pdf for full report). 
 
The detail of this testing is set out below. 
 
Summary of testing: 
 

Tool Vocational 
Training 

Adult Education Universities Youth/Voluntary 
Sector 

Portfolio 11 34 7 9 
EuroCV 50 9 63 26 
Eur. Lang Portfolio (ELP) 18 4 10 5 
Dialang  5   
Computer Passport  6   
Cert/Dip Supplement 10  8 9 
Active Citizen course  19   
Sub-total 89 77 88 49 
Guidelines for Advice 
and Guidance 

Stakeholders  Stakeholders  

Common Principles Stakeholders Stakeholders Stakeholders Stakeholders 
Criteria for exemptions Stakeholders  Stakeholders  
Analysis of procedures   Stakeholders  
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Tools tested by country, sector, and tool (number of candidates in brackets) 
     
 
England and Wales Common Principles tested with a wide range of stakeholders: users, providers and 
monitors 
 
Norway Criteria for granting exemptions from higher education programmes 
 
Scotland: Principles and key features of RPL – consultation process with a wide range of stakeholders 
 
Czech Republic Vocational 

Training 
Adult Education Universities Youth / NGOs 

Portfolio Chamber of 
Commerce (5) 

World of Education 
(6) 

Business School 
Ostrava (5) 

Intermundi (4) 

 
 
Finland Vocational 

Training 
Adult Education Universities Youth / NGOs 

EURO CV JAKK (6) WEA (4)   
Portfollio + JAKK (6) KSL (7) University of 

Lapland (2) 
Youth Academy 
(4) 

Active Citizenship 
course 

 FAEA  (19)   

 
 

    

France 
 

Vocational 
Training 

Adult Education Universities Youth / NGOs 

EURO CV   UBO (2) 
CUCES, Nancy (6) 

Francas (3) 
Croix Rouge 
Française (6) 

European 
Language Portfolio 
(ELP) 

AFPA (8)  UBO (3) 
CUCES (1) 

 

Guidelines for 
Advice/ Guidance 

AFPA  (WG)  Université de 
Bretagne 
Occidentale 

 

Portfolio    FIEEA 
 

Greece 
 

Vocational 
Training 

Adult Education Universities Youth / NGOs 

EuroCV Ergon Kek (20)  Uof Ioannina (37)   
 
Italy Vocational 

Training 
Adult Education Universities Youth / NGOs 

EURO CV CNOS-FAP (5) 
ASVI (4) 

 LUMSA (4) 
Scuola IAD (4) 
 

ACLI (4) 
CCS (4) 
CEIS (4) 

Diploma 
Supplement 

CNOS-FAP (4) 
ASVI (1) 

 LUMSA (4) 
Scuola IAD (4) 

ACLI (4) 
CCS (1) 
CEIS (4) 
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Lithuania Vocational 
Training 

Adult Education Universities Youth / NGOs 

EURO CV Kaunas Chamber 
of Commerce (5) 

Kaunas Region 
Educational Centre 
(5) 

Kaunas University 
of Technology (5) 

 

     
 
Portugal Vocational Training Adult Education Universities Youth / NGOs 
ELP Cenforaz (5) 

AIDA (5) 
  APCC (5) 

EURO CV Cenforaz (5) 
AIDA (5) 

 University of Aveiro 
(5) 

APCC (5) 

Certificate 
Supplement 

AIDA (5)    

 
 
Romania Vocational 

Training 
Adult Education Universities Youth / NGOs 

ELP  Prosper (4) University of 
Timisoara (6) 

 

DIALANG  FIATEST (5)   
Expert Computer 
Passport 

 ANUP (6)   

 
Switzerland Vocational 

Training 
Adult Education Universities Youth / NGOs 

Portfolio (two 
types) 

 SVEB (21)   

Analysis  of 
procedures 

  U of Geneva  

 
The key results from the testing of each of the tools are set out below. 
 
2.2 Results of testing:  EuroCV  
 
Key points from results: 
• EuroCV is useful as part of a package of tools but not sufficient on its own 
• Almost all candidates and many teachers who worked on the testing had great difficulty in moving 

from their normal practice based on completing such forms using the idea of courses and activities 
to the idea of learning outcomes and competences.  A lot of dissemination and valorisation work 
needs to be done on this.  

• All candidates needed support to complete the form adequately and even more support to complete 
it well with the idea of recognition in mind. 

• Some amendments or additional tools are necessary if the EuroCV is used for recognition 
purposes.  A number of detailed suggestions were received– these are available in the full country 
reports and have been reflected in the proposed tool - VALIDPASS 

A copy of the full report from each country is on the website: www.eucen.org/refine.html 
 
Estonia: 
The EuroCV was tested in the youth sector, the vocational training sector and with employers, and in 
the university sector. 
In the youth sector, the participants found the tool easy to follow and fill. The form together with 
explanatory notes provided good structure for CV. Positively was noted the possibility to include 
information about social competences and interests. Some technical remarks were about the electronic 
version and the fact that it was not explained how thorough and detailed the answers should be. The 
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part concerning education needs more concrete structure – in the present form it is too unclear what 
sort of information is needed.  There was thought to be a need to clarify formulations and terms in order 
to get adequate information and a need for guidance - the process of filling up the form should be 
planned and explained. 
In the vocational training sector and with employers the participants were generally very positive about 
the EuroCV but they thought that people need more support to fill it in effectively.  They also thought the 
supplementary material (in this case the addition of a portfolio) was extremely helpful.   The candidates 
were positive; they had no problems with filling in CV. Comments- easy to fill; very 
understandable/clear; more accurate and profound than "ordinary" CV; employer/expert gets all 
information he/she needs. The main difficulties occurred where people had to describe their social skills 
and personal/other competences. 
In the university sector, the EuroCV was thought to be a good basis for the initial evaluation of the 
candidates: do they have enough experience for more detailed evaluation – for compiling the portfolio 
and getting possible accreditation of learning from experience. Positively was noted the possibility to 
include information about social competencies and interests. 
Some recommendations: 

• Make a language of the EuroCV more understandable  
• The part concerning education needs more concrete structure – what sort of information is 

needed 
• Add some explanations to the instructions of CV 
• A need for guidance to help with completing the CV 
• Some technical changes are needed in the electronic version.  
• Need for explanation about how thorough and detailed the answers should be. 

 
 
Finland: 
The European CV was used in two educational contexts, in a vocational adult education for rural 
developers (6 candidates) and in a non formal adult education centre for workers interested in 
community competences (4 candidates). Both cases showed that a well supported preceding portfolio 
process with a strong emphasis on self-evaluation is needed. The CV should be filled up for each 
specific occasion by using the documentation and evaluative material collected into the portfolio. The 
European CV alone is not good for recognising learning.  
 
However, the European CV helped the participants to: 
• recognise their own social, organisational and artistic skills and activities: participation in projects, 

activities with children as a tutor or a guide; being a member of communities, cooperation and 
interaction with people in variable contexts (social activities, educational, technical, artistic 
activities, painting, writing, lyrics, and sports, dancing courses) 

• recognise their knowledge and skills as an active citizen and the importance of their own activity: 
working with minority groups, meeting with people with different back ground and values has 
helped the candidates to appreciate the diversity, increasing their tolerance, equality and respect 
towards diversity.  

• recognise the importance of own activity: group work as a tool for developing social skills, 
cooperation with different target groups; own activity in gaining skills, knowledge, interaction with 
people; an active member in a trade union; as a member of the community supporting health care 
by donating blood. 

• recognise the artistic activities and skills of expressing oneself: workshops in theatre, music, 
movement and picture, improvisation, painting; hand work as a creative activity and way of 
expressing herself; empowered by the artistic activities. 

 
There were some problems and difficulties in recognising and expressing the skills gained in non-formal 
learning: 
• The CV itself does not identify and evaluate the experiences and learning results of those skills 

mentioned. For example, one candidate listed his many demanding projects as activities, not as his 
skills. Another candidate mentioned only her formal education and activity in trade union. 
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Discussion with the candidates is needed in order to help them to evaluate their learning process 
and development of new skills, and how they are able to use them in life.  

• Some candidates, though, did use the Euro-CV as a tool to recognise their skills and competences 
as well as activities. They see their activities as a learning process and the concrete achievement 
to be an active citizen. They have used EuroCV as a tool to effectively evaluate their activities.  

 
Suggested improvements for the use of Euro-CV:  
• The CV would need more instructions and face to face discussion in order to evaluate the non-

formal learning.  A discussion and mutual evaluation of the competences with the candidate is 
necessary. A feedback is necessary in self-evaluation in order to find out the learning outcomes in 
everyday life.  

 
• Euro-CV with the use of portfolio is a good tool to recognise own competence and to document it. 

The portfolio helps the candidate to evaluate his/her skills gained in non-formal learning, which will 
then be transmitted to the Euro-CV as a documentation of own skills and competences. 

 
France: 
The EuroCV was tested by 8 candidates in the university sector, 3 in the youth sector and 6 in the 
voluntary sector 
 
The EuroCV was tested on a wide range of people thanks to the diversity of the partners’ approach: job 
seekers, future volunteers within the framework of the European Voluntary Service, volunteers in the 
associative sector and VAE candidates. In spite of the diverse expectations of each individual as 
regards the usefulness of this system, the experiment inspired a number of general remarks: 
• The EuroCV is an original document which, thanks to the introduction of the “skills” section in its 

layout, offers the candidate the possibility to highlight skills other than professional and formal ones 
and to focus on the acquisition of knowledge, know-how and behaviour rather than a chronology of 
experiences. 

• This document is rather inflexible and cannot be adapted to all types of people without support and 
to all situations (for example, it seems to be incompatible with the employment market in France at 
present) 

• Within the framework of the validation of experience, the EuroCV could be used as a basic 
document for the establishment of an accompanying file to guide the candidate in his project 
presentation. 
 

The initial experiment results raise questions as to the legitimacy of the EuroCV. Is it a sophisticated 
system allowing for the auto-evaluation of skills and knowledge or an effective decrypting tool for the 
recognition and validation of an individual’s skills and competences for a VAE jury or an employer? 
 
Greece: 
a) University sector: 37 students tested EuroCV (see also University sector report) 
The EuroCV was tested with two groups of students: 

• 10 undergraduates with no previous information or knowledge of the EuroCV 
• 20 undergraduate and postgraduate students (2 months later).  They all had some information 

about the EuroCV and the 15 postgraduates all had some work experience. 
Key points in results: 
• The section on artistic skills and competences was completed as if the question asked for hobbies 

and interests; the answers were mostly: ‘dancing’, ‘theatre’, playing the ‘piano’, ‘reading’…. 
• A key problem was that the candidates did not understand the difference between ‘education and 

training’ and ‘personal skills and competences’.  They could not understand the difference between 
a training course and the skills and competences that they acquired in that course (or other 
activity).  So they did not know where to put for example their diploma in English or French, in 
computing or typewriting. 

• The main problem was with languages – they did not know how to relate their diplomas in 
languages (lower, certificate etc) with the levels (‘excellent, good, basic’. 
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• They did not understand in the ‘additional information’ section what was expected under ‘contact 
persons’ – did it mean professors, priests ….?  

• One group said that a lot of information would be lost in a EuroCV  
 
b) Vocational training sector 
Two groups of students were involved: 10 in the tourism sector and 10 in management. They completed 
a EuroCV as part of their application for the course and at the end of the unit entitled ‘Job search 
techniques’ they completed the EuroCV again. An analysis of the differences was undertaken in order to 
evaluate the course unit as a tool for helping students to complete the CV.  The ‘Job search techniques’ 
course includes:  

• a discussion about skills – what is a skill? how  are skills acquired in a range of different 
settings, transferable skills 

• self awareness exercises – to encourage them to think about what skills they have 
• self assessment tools – help them identify job values, individual skills and strengths, 

social, communication and numeracy skills  
The majority of trainees were unable to complete the CV before the training programme and there were 
no differences between the two groups even though the educational level of one group was 
considerably higher than the other.  At the end all were in a position to complete the CV effectively.  
 
Italy: 
Suggestions and problems that were raised during the interviews with the 29 candidates who had tested 
the EuroCV, in vocational training, university and third sector organisations: 
 
a) Work experience section 
This part was seen as easy to use because it is clear and well structured. 
• Some candidates from LUMSA University third sector ASVI and third sector Sol.Co. made a 

selection of their work experiences, so not all of them were included in the CV as they thought that 
providing prospective employers with a long list of previous experiences could be ineffective – it 
could be too long, too detailed, and maybe not very clear.  

• So one suggestion for the interviewee is: before filling the CV, think of your profile. Second 
suggestion for the interviewer: do not take for granted that the CV is exhaustive of the person who 
is in front of you. Go into deeper detail during the interviewee, for something important that might 
be missing. 

• A third sector candidate Sol.Co. proposes to regroup the work experiences for thematic activities 
(i.e. research, coordinating projects, and sector head, etc.) instead of listing them in chronological 
order. 

 
b) Education and Training section 
• Third sector ASVI candidates pointed out the difference between education (high school diploma or 

university degree) and training. They believed that training is extremely relevant for professional 
goals; therefore while they describe in detail the subjects they covered in training, they omit this 
kind of information when referring to education. 

• According to the same candidates, it was not clear if and how one should insert training experience 
(i.e. Erasmus, LLL courses, language courses) not perfectly fitting into the format requirements (i.e. 
there is not a title, attendance, or a point of reference institution). 

• Most candidates emphasized the difficulty in understanding the expression “level in national 
classification”. Italian education does not have a formal national education framework which is 
spelled out as a point of reference for qualifications, although there is obviously an implicit 
framework. 

 
c) Other Languages section 
Third sector ASVI candidates suggested that candidates should specify the kind of training or 
experiences certifying their linguistic competences (i.e. classroom course, language certification exams, 
living abroad, etc.). This would be an appropriate description of the level attained. 
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d) Personal Skills and Competences 
• This was certainly the part of the CV that generated more doubts and discussion. Almost all 

candidates had difficulty completing this section of the CV. 
• First of all we have to highlight how candidates are not used to consciously describing, evaluating 

and judging themselves.   
• Secondly, they show a strong reticence and a remarkable embarrassment to admit and declare to 

another person their personal qualities, because they mistake self-evaluation with self-celebration.  
• The requirement to indicate the context where skills and competences were developed is very 

helpful because it allows candidates to frame their own statements, which they believe “arbitrary”, 
in real and concrete situations.  

• Candidates said it was difficult to understand if and how personal experiences developed into 
competences, and social and organizational skills.  

• In particular, the interviewer form ScuolaIad University noted some initial embarrassment from 
candidates when facing this section, and later observed an important change: candidates 
recognized the importance of this kind of information, and considered the social and organizational 
skills they use in their daily life (i.e. family life, sports, volunteer work), highlighting the need of 
having these skills and competences in the workplace.  For example, one candidate thought that 
the management of a family of five to be a fundamental element to add to her profile, because in 
the family context she developed a skill for facing anything and everything with method and 
organization, which is very useful in the workplace. 

• Analyzing and defining one’s own social and organizational skills was difficult.  It could be useful to 
identify some basic and advanced skills, and give examples. It could also be useful to distinguish 
between formal, informal and non formal learning, and to explicitly ask candidates to link developed 
skills to actual experiences. 

• During the interview, many candidates talked about important experiences outside the working or 
educational world and in the volunteer organizations, which they did not include in their CV 
because they did not came to mind as they completed it. The interviewer’s role in identifying these 
informal and non formal experiences, and letting them come to the surface, was crucial. The CV 
was a tool that could be use to register them, but not a tool that help the candidate understand what 
the relevant things were. 

• For this reason the interviewers from LUMSA University, ScuolaIad University, Third sector Sol.Co. 
and  VT Cnos-Fap suggested that staff should meet with the candidate before he/she completes 
the CV: helping them to see themselves as having skills and personal and organizational 
competences, distinguishing the different fields in which the working and non-working experiences 
are divided, and spotting skills and competences they have to use and develop in different 
contexts. 

 
e) Items to add 
• Third sector ASVI candidates highlighted the lack of a specific section dedicated to expectations 

and future goals; they emphasize the need for expressing their professional and life goals and 
future intentions for work and education. Future projects could help structuring more adequately the 
candidate’s present profile. 

• Some Third Sector Sol.CO. and CNOS-FAP V T candidates stressed the same need. 
• GA Youth Organization candidates, who were under 28 and had little work experience, thought that 

they missed the possibility to explain why their CV is being sent to a specific potential employer. 
There is not a section dedicated to the motivation leading the candidate to apply to a certain 
organization for a certain position. They regard the impossibility to present oneself in a direct way 
as a negative feature. The CV format was seen as a dry repetition of facts, which were not very 
telling. 

• Many candidates felt the need to present themselves in a more personal way, highlighting their 
values, which can emerge not only from their past experiences but more importantly from their 
future plans. 

• Finally, a specific section for publications is missing. 
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Comments from the interviewers: 
• The interviewer from CNOS-FAP VT pointed out the difficulty some young candidates may have to 

understand some concepts (i.e. multicultural environment, or the difference between occupation 
and position) and thought that this format is suitable for people with a high cultural and educational 
level. Therefore, he thought it would be advisable for a tutor or a trainer to meet the candidates 
before they write their CV, to help them use this tool and to recognize their own personal skills and 
competences, and then a second time after they have written their CV.  

• The interviewer from Third Sector ASVI highlighted the lack of a section dedicated to describe 
candidates’ values, dreams, and professional and life objectives. Providing information about 
personal objectives is fundamental, especially for people such Third Sector ASVI course 
participants, who feel the need of move from the “For Profit” to the “Not-for-Profit” professional field. 
Actually, this kind of information is useful for any kind of employer, who wants people to share the 
values of the organization. 

• Third Sector Sol.Co., LUMSA University and ScuolaIAD University interviewers indicated that the 
section on “personal skills and competences” was very difficult to complete. 

• GA Youth Organization interviewer said that, in order to write the CV, candidates must already 
have a high level of self-reflection. Young candidates were forced to a self-analysis, which they all 
judged in a positive way, but were not prepared for. 

 
Lithuania: 
The EuroCV was tested with 5 candidates in the university sector (Kaunas University of Technology), 5 
in the vocational training sector (Kaunas Chamber of Commerce, Industry and Crafts, KCCIC) and 5 in 
the adult education sector (Kaunas region education centre). 
Results:  
The availability of a standardized CV form used in all EU countries and adequately rated was evaluated 
as a clear advantage of the tool. It was seen as comprehensive and sufficient to get the main idea about 
one’s background, competences and life-work experiences and sufficiently detailed and general to be 
easily adapted to one’s needs and precise situations by expanding or constricting some sections. It is 
advanced in terms of describing one’s competences, not just achievements in formal education. It 
presents a clear structure of competence fields. 
However, in using it for the recognition of formal, informal and non-formal learning it was found to be 
quite difficult to make the precise and sufficient description of competences, acquired in a non-formal 
way without mentoring and also recalling numerous qualification courses, that impact on one’s 
competence.  As any CV form, EURO CV is presented having in mind a particular goal or institution. 
 
Portugal: 
In Portugal the EuroCV was tested with 20 candidates in a university, 2 vocational training organisations 
and a third sector organisation for children.  All the candidates interviewed thought that EuroCV is well 
structured and has a lot of information relevant to employer’s needs. However, they detected the 
following difficulties: 
• different information groups should be more circumscribed between them; 
• CV should be divided into fields that are compulsory and essential to the purpose and fields that 

are optional that could add value to the basic information. 
The importance of social, organisational, artistic, technical and other skills and competences is different 
from candidate to candidate according to their education and training, so some candidates could omit 
some of these fields. 
For language knowledge, almost all candidates suggested a frame that summarises the learning of all 
languages, which would allow a better employer’s analysis. Example of this frame: 
 

Language Understanding Speaking Writing 
Portuguese    
English    
Others    

Evaluation Scale: Excellent, Good and Regular. 
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2.3 Results of testing: a ‘Portfolio’ 
 
See also the transnational report on Portfolios (produced by FIEEA) 

http://www.eucen.org/REFINE/Tools/PortfoliosToolReport.pdf 
 
The definition of portfolio is not simple.  In may mean: 
• a single form with a set of relevant questions (CZ) 
• a set of forms focussing on different aspects of experience  
• a rather more complex set of questions which require back –up information (EE, FI, FR) 
• a package of evidence of learning organised in a particular way (UK) 
 
The portfolio may include a CV or it may be assumed that the CV is additional and the portfolio focuses 
only on particular aspect of learning or experience. 
 
A portfolio was already developed or under development in a number of partner organisations and they 
tested it and/or consulted relevant practitioners during the Refine project.   A description of the contents 
of each portfolio and the detailed results of the testing can be found in each country report on the 
website: www.eucen.org/refine.html 
A summary of the results is reported below. 
 
Czech Republic: 
The portfolio developed by the Business School of Ostrava (BSO) and its associate partners was tested 
by 5 candidates in the BSO, 6 people for associate courses in the World of Education (adult education 
sector), 4 paid professionals concerned with facilities for refugees in Intermundi (a third sector 
organisation), and 5 people in the Regional Economic Chamber of Commerce Ostrava (vocational 
training sector).  The second part of the portfolio includes ECTS as a tool. 
In general there was very positive feedback on the transparency and the structure of the portfolio 
questionnaire and it was thought that it motivated people to engage in further personal development.  It 
was seen as fairly simple and straightforward, using understandable terminology, although particularly 
in the vocational sector, the meaning of terms was more problematic. The problems were associated 
with the fact that the candidates were not used to thinking in terms of learning outcomes and 
competences or to see learning in informal situations.  The fact that credit systems in different 
institutions are not yet aligned was also a problem - ECTS could be useful for recognition and validation 
but only if everyone uses it and interprets it in the same way.  Some candidates felt that the whole 
process was too time consuming, extensive and detailed.  It was clear that more guidance and 
counselling are necessary. 
 
 
Estonia: 
The portfolio developed in Estonia was modelled on that used in France by the Université Haute Alsace 
and modified to suit local conditions.  It consisted of several sections: personal data, education 
(including continuing education, participation in conference and work placements); work experience 
(including descriptions of the main activities and responsibilities, competences and skills acquired and 
problems solved), and other activities (e.g. participation in voluntary activity, competitions, publications 
etc).  Evidence of the learning was to be presented in and annex.  It was tested with candidates in the 
youth sector, vocational sector and university sector. 
 
In the youth sector, the participants found the tool to be very thorough but very time consuming. In order 
to provide all the details asked it would need very long and guided process. Also some questions were 
repeated in other parts of the document, too much detail in the work-related part was required. As a 
positive aspect the participants found the tool important as it allowed them to describe both formal and 
non-formal learning.  
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In the vocational training sector, it is very efficient to use portfolio as a part of employment process, 
since it is effective from employers as well as from the employees' point of view. Content of the portfolio 
is very through - in some cases one can find it even too demanding to work through the information 
about every single candidate. Since every profession presumes certain knowledge's, skills and 
experiences, it gives the employer the opportunity to work through and select the parts from the portfolio 
that interests him/her the most.  From the employers' point of view, professional skills examinations 
which show the level of the actual practical skills are more important than government examinations and 
the portfolio shows these.  All in all portfolio gives an adequate information about the candidate and 
makes the final evaluation process more complex and purposeful enabling to find the best potential 
candidate for the vacant job 
 
In the university sector, the portfolio was found to provide good bases for the assessment of 
competences, and is a good tool for assessment of experiential (informal and non-formal) learning.   In 
particular it was useful for: 

• Development of self evaluation skills 
• Evaluation of experiential learning 
• Professional development 

 
The participants found the tool important as it allowed describing both formal and non-formal learning. 
All candidates found that compiling the portfolio was useful for developing self evaluation skills.  
 
Some recommendations: 

• clarify formulations and terms in order to get adequate information; 
• bring together the repeated questions from other parts of the document; 
• reduce detail in the work-related part; 
• plan and structure the process of filling up the portfolio form for longer period; 
• assure the process with guidance and clarification. 

 
Finland: 
Different kinds of portfolio were tested in Finland: 

• The Recreational Activity Study Book for young people – a kind of extended record of 
recreational activities and the non-formal and informal learning that took place in them 

• A Learning Portfolio including self assessment for the evaluation of trainees in a rural 
development placement (vocational training). 

• A portfolio including an essay, video, CD, and other materials + a teaching demonstration  for 
part of the teacher examination in handicrafts in the University of Lapland 

• A portfolio as part of a curriculum for a course in active citizenship in the adult education sector  
 
In general the feedback on all these tests was positive: the candidates/learners thought that the portfolio 
was useful:  it offered ways to develop self evaluation skills and self esteem; it saved time and offered 
the possibility to work independently and with other learners/peers; it encouraged new participation in 
different learning activities; it was open enough for everyone to find some expertise in some domain. 
The difficulties included: how to choose what is meaningful and relevant from one’s own experience; 
better instructions and more personalised support needed; the concepts are very new and take some 
understanding; the length and time required. 
 
France: 
The youth sector organisation in the French team (FRANCAS) developed a portfolio designed to enable 
volunteers working with the organisations to record their learning from the volunteering.  This was tested 
by FRANCAS and the French Red Cross (La Croix rouge française) and the feedback was positive.  An 
attempt was made to test it in other participating countries after translation into English but there was no 
time within the project to do that.  The volunteers’ portfolio is on the project website in English: 
http://www.eucen.org/REFINE/Tools/EUROPEAN_PORTFOLIO_ENGVERSION_FR.pdf 
and in French: 
http://www.eucen.org/REFINE/ToolReports/EUROPEAN_PORTFOLIO_FRVERSION_FR.pdf 
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2.4 Results of testing: Guidelines for advice and guidance 
 
France: 
In France the Université de Bretagne occidentale (UBO) tested guidelines that it had developed for 
advice and guidance in the recognition of learning from experience intended for candidates.  The 
guidelines are very specific to the French context.  The contents of the guidelines include 3 sections: the 
legislation, implementation and the advice and guidance process (accompagnement) throughout the 
procedures, with annexes containing the text of the relevant legislation, finance arrangements and tools.  
It is therefore not easy to transfer these guidelines to a European context but the general principle and 
structure of the guidelines is a very useful example of good practice.  The guidelines are on the website 
of the Refine project:  
http://www.eucen.org/REFINE/Tools/GuideVAEaccompagnementLaurederniereversionFR.pdf 
 
In addition AFPA tested guidelines it had produced intended for advisors. 
Part of the task in the Refine project was to compare the two sets of guidelines.  Despite their different 
targets three crucial aspects for advisors emerged from both:  

• The need to help the candidate become aware of his/her own skills and to enable them to 
articulate them in their own words and in ways which relate to their objectives (e.g. a job, a 
diploma), and without value judgements. 

• The need to obtain all the necessary information about the candidate, 
• The need to know and understand the frame of references (e.g. the job competences or 

occupational standards, the content of the diploma), in order to put the candidate’s experience 
with the no9rms and standards of the frame of reference.  

 
It was also clear that teachers, psychologists and other professionals see their sphere of activity 
enlarged by the task of advice and guidance for validation. They must have a specific know-how in 
order to assume this role with professionalism; this raises the question of the advisors’ training. 
 
 
2.5 Results of testing: Certificate/Diploma Supplements 
 
See also the transnational report on the Certificate and Diploma Supplements (produced by AFPA): 
http://www.eucen.org/REFINE/Tools/AFPAtools_sample_ujSept05_EN-ToolReports.pdf 
 
Portugal: 
The Certificate Supplement was tested with 5 candidates in the vocational training sector.  The positive 
feedback was that it is well structured and of easy to complete. However, candidates and teachers had 
some difficulty understanding the meaning of “Description of vocational education and training 
received”.  It could be contents or methods, courses, or units ….? It was felt that this should be more 
explicit. 
It was also thought that the organisation delivering the training should be included as the body awarding 
the certificate is not always the same and the delivering organisation is important to know.  It was also 
felt that it is important to include the number of hours, weeks, months, years etc but also the real dates 
of the training to enable employers to understand the candidate’s development since the end of the 
training. 
 
Italy: 
The Diploma Supplement was tested by 6 organisations in Italy: two universities, one vocational training 
organisation, two third sector organisations and one youth organisation.   The universities had no 
problem completing the form and found it useful for the formal context of higher education. The 
vocational training organisation found it relatively easy to complete but there is a problem with the need 
to identify a level and grades since in vocational training there is not always a final test and thus no 
grades; and the level of the training is not always specified.  Similarly on the of the third sector 
organisations had a problem with the notion of level and proposed the addition of a section on the 
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organisation providing the training, including the percentage of students who obtained employment 
following the course; it also proposed including a sort of reference concerning the student’s commitment 
and participation in the course and his/her future plans.  The other third sector organisation proposed 
changes to the DS in order to use it as work certification: sections 2- 5 should focus on the work 
experience – area of work, rank occupied and roles held, position held and employer’s assessment, 
responsibilities and potential demonstrated. The youth organisation proposed similar changes relating to 
the youth sector. 
Additional information like exhibitions, awards, workshops, seminars and publications is relevant to be 
included in EuroCV structure in a field like “complementary activities” and not in one like “other skills 
and competences” or “additional information”. 
 
 
2.6 Results of testing: Language and computer tools 
 
See also the transnational report on the testing of language tools produced by AFPA: 
http://www.eucen.org/REFINE/Tools/AFPAtools_sample_ujSept05_EN-ToolReports.pdf 
 
(i) DIALANG 
 
Romania: 
DIALANG is based on a comprehensive item-bank from which the tests are randomly constructed; the 
tool cannot be “revised” as such. However, suggestions were made by the participants (students and 
teachers) concerning some other aspects related to their experience with DIALANG: 
- It would be useful to identify a way of recognizing DIALANG diagnosis at the level of the European 

Language Portfolio for instance, since its main purpose it is not certification. 
- Some of the persons tested felt the need for introducing “more complex tests, literature; dialogues 

from business area; animations” in order to better reflect some specific issues of the vocational 
field. 

If used as a recognition tool DIALANG was thought to be useful for the vocational training field. 
 
(ii) The European Language Portfolio 
 
France: 
The ELP was tested by 8 candidates in the vocational training sector, all trainees aged between 20 and 
31 and 4 at university (3 at UBO and 1 at CUCES).  The feedback was as follows: 

• The ELP is exhaustive 
• It takes account of a wide range of experience including for example films 
• The objectives are not clear 
• It is too long and too detailed 
• Not possible to imagine presenting it at a job interview 
• The headings reflect the requirements of higher education (e.g. presentations made, books 

read with full references) 
• The glossy paper is not user friendly 
 

Portugal: 
The ELP was tested by 10 candidates in the vocational training sector and 5 in the youth sector.  It was 
understood in different ways by different candidates. Some considered it as an important way of 
referencing informal competences, even without certificates or diplomas. Others considered it too 
simplistic as it does not emphasise relevant information to standardise the level of language knowledge 
and experience. So, according to candidate’s qualification, age and work experience this tool is very 
important when they have knowledge and experience of several languages allowing them not only to 
describe experiences in different languages, but also to enumerate certificates and diplomas. For 
candidates with little language knowledge and experience the tool was not seen as very useful at an 
informative level; however, it was seen as important as a way of encouraging the candidate’s further 
learning. 
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Romania: 
The Self Assessment Grid and The Checklist My Current Language Learning Priorities in The Language 
Biography were tested by two institutions: a) PROSPER ASE Language Center; b) University of West 
Timisoara – the Teacher Training Department, both representing the university sector.  
The participants found out the two components of the ELP very useful, but: 
• they identified a need for more practice with tools requesting self-assessment in a structured 

environment. More info is needed on the “philosophy” of the can-do statements, supporting their 
purpose, usage, intended outcomes;     

• a manual or guide for good practice including more explanations, details, examples, was 
considered as a beneficial tool coming along with the ELP; 

• the general feeling was that the Self-assessment Grid could be most useful in tertiary education 
when accompanied by some more specific assessment instruments (like “tests”), since the 
participants felt the need of some “final score”, or scale a.s.o., to be more precise. 

• a tutoring, or facilitating, or training system for using the ELP would make it more efficient, at least 
for Romanian audience in pre-university education. 

• It was not thought to be very useful/appropriate for formal university diagnostic assessment in 
languages in Romania, but useful for recognition, for lifelong learning etc. 

 
(iii) X-pert European Computer Passport  
 
Romania: 
This tool was tested by the Popular University Tg. Mures and Zonal Center of Adult Education Tg. 
Mures, representing the university and the adult education sector respectively. As a preparation tool, it 
was received as a very useful instrument.  
Among the suggestions for improvement: 
• Some parts of the test are specific to German language and even if they are translated in 

Romanian language the logical contents depends on the original language 
• The time for each module can be adapted to each group of students because of the heterogeneous 

components of each group 
• There should be more units for the final overview of the modules before preparing the final tests 
If used as a recognition tool for adult education, the flexibility of the Xpert regarding the objectives, the 
adaptability to new versions and the public information about the components make this system 
attractive in scope of obtaining a European Computer Passport. 
 
 
2.7 Results of testing: Common principles 
 
England, Wales and Northern Ireland (EWNI): 
In EWNI, the work in Refine was to take an existing Code of Practice for the ‘Accreditation of Prior 
Experiential Learning’ (APEL) developed by a consortium of universities and the Common Principles 
issued by the European Commission within the Copenhagen process and to attempt the elaboration of 
a tool that would accommodate both and be acceptable to the different sectors of the education and 
training system. 
A full report of this work is on the Refine website: 
http://www.eucen.org/REFINE/CountryFinalReports/UK_FinalReportV3b.pdf 
 
The original intention was to test the draft tool in the higher education, vocational training, adult 
education and youth sectors as was the case with the other tools.  However, it soon became apparent 
that the relevant testers were the different stakeholders rather than the different sectors.  The tool was 
therefore tested with: 

• Users – candidates in the ‘APEL’ process 
• Deliverers - the institutions and organisations, who deliver, advise, guide and assess 

candidates and who ‘award’ the credit for the informal and non-formal learning.  
• Monitors – the government agencies,  vocational/professional bodies and social partners that 

oversee and control the qualifications systems  

 22

http://www.eucen.org/REFINE/CountryFinalReports/UK_FinalReportV3b.pdf


The testing was carried out be questionnaire and by discussion in relevant conferences and workshops 
(9 in total) – details are in the full report – see above. 
The result was a set of Principles very similar to the European Common Principles but clearly 
operationalised and directed at the three groups of stakeholders and agreed by those consulted. 
 
(i) General principles for USERS/LEARNERS/CANDIDATES/SPONSORSING ORGANISATIONS (e.g. 
employers) 
 
1. Common definitions are needed to both safeguard and ensure the highest quality arrangements for 
APEL services. 
APEL is defined as the assessment/accreditation of certificated and non-certificated learning (including 
the assessment of experiential learning). It is recognised that there are other definitions in use. 
 
3. Organisations should seek to embed APEL processes across their learning strategy and policy. 
Experience to date suggests that APEL arrangements can be introduced into existing provision through, 
for example, the process of review and validation. 
 
4. APEL procedures and practices should be properly documented and made available to all. 
Responsibility for all of the stages of the APEL process from initial enquiry to the award of credit should 
be clearly defined. It is important to make explicit the roles and responsibilities of all staff. Information on 
the responsibilities of the learners needs to be clear and readily available. 
 
8. Organisations should promote the recognition of APEL as a part of the developmental process for the 
learner. 
Organisations should subscribe to the ideal that the recognition of APEL is not an end in itself, but an 
integral part of lifelong learning and the continuing development of the learner. 
 
9. Formal recognition of APEL should be available.  
It is important that the learner receives a clear record of the learning which has been recognised. The 
format of the recognition could be located on a scale from ‘valuing’ to formal certification. Although 
APEL should be made available and easily accessible to all potential learners, the decision to determine 
the nature of the recognition will rest with the learner. However, formal certification will normally require 
some form of assessment. 
 
(ii) General Principles (Code of Practice) for DELIVERING/PROVIDING ORGANISATIONS 
 
1. Common definitions are needed to both safeguard and ensure the highest quality arrangements for 
APEL services. 
APEL is defined as the assessment/accreditation of certificated and non-certificated learning (including 
the assessment of experiential learning). It is recognised that there are other definitions in use. 
 
2. A clear statement of the organisation’s commitment to APEL should be provided and included in all 
relevant literature. 
This statement could be included in organisational documentation at a strategic level including mission 
statements, strategic plans and programme information relating to access and admissions to 
membership and/or educational/training/developmental programmes. It also should be prominent in 
information aimed at learners including career development, and the programme handbook. 
 
3. Organisations should seek to embed APEL processes across their learning strategy and policy. 
Experience to date suggests that APEL arrangements can be introduced into existing provision through, 
for example, the process of review and validation. 
 
4. APEL procedures and practices should be properly documented and made available to all. 
Responsibility for all of the stages of the APEL process from initial enquiry to the award of credit should 
be clearly defined. It is important to make explicit the roles and responsibilities of all staff. Information on 
the responsibilities of the learners needs to be clear and readily available. 
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5. APEL services should be fully integrated within an organisation's quality assurance processes. 
APEL involves academic judgement and can lead to the award of credit. It should be subject to the 
organisation’s quality assurance systems.  
 
6. APEL policies, procedures, documentation and outcomes should be monitored. 
Monitoring the impact and performance of all stages of the APEL process should contribute to the 
improvement of learning strategy, policy and operation. 
 
7. Adequate preparation is required for all persons involved in the APEL process. 
The widest participation of staff in APEL will be necessary. This will require the training and 
development of staff to improve services to learners. 
 
8. Organisations should promote the recognition of APEL as a part of the developmental process for the 
learner. 
Organisations should subscribe to the ideal that the recognition of APEL is not an end in itself, but an 
integral part of lifelong learning and the continuing development of the learner. 
 
9. Formal recognition of APEL should be available. 
It is important that the learner receives a clear record of the learning which has been recognised. The 
format of the recognition could be located on a scale from ‘valuing’ to formal certification. Although 
APEL should be made available and easily accessible to all potential learners, the decision to determine 
the nature of the recognition will rest with the learner. However, formal certification will normally require 
some form of assessment. 
 
(iii) General principles for organisations MONITORING AND OVERSEEING the delivery of APEL 
services 
 
1. Common definitions are needed to both safeguard and ensure the highest quality arrangements for 
APEL services. 
APEL is defined as the assessment/accreditation of certificated and non-certificated learning (including 
the assessment of experiential learning). It is recognised that there are other definitions in use. 
 
2. A clear statement of the organisation’s commitment to APEL should be provided and included in all 
relevant literature. 
This statement could be included in organisational documentation at a strategic level including mission 
statements, strategic plans and programme information relating to access and admissions to 
membership and/or educational/training/developmental programmes. It also should be prominent in 
information aimed at learners including career development, and the programme handbook. 
 
6. APEL policies, procedures, documentation and outcomes should be monitored. 
Monitoring the impact and performance of all stages of the APEL process should contribute to the 
improvement of learning strategy, policy and operation. 
 
8. Organisations should promote the recognition of APEL as a part of the developmental process for the 
learner 
Organisations should subscribe to the ideal that the recognition of APEL is not an end in itself, but an 
integral part of lifelong learning and the continuing development of the learner. 
 
9. Formal recognition of APEL should be available. 
It is important that learners receive a clear record of the learning that has been recognised. The 
recognition could be located on a scale from ‘valuing’ to formal certification. Although APEL should be 
made available and easily accessible to all potential learners, the decision to determine the nature of 
the recognition rests with the learner. However, formal certification normally requires assessment. 
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Scotland: 
The Refine work in Scotland (on a self financing basis) was part of a larger national project to develop 
guidelines and principles for RPL (Recognition of Prior Learning) with in the Scottish Credit and 
Qualifications Framework (SCQF).  The full report of the work is on: 
http://www.eucen.org/REFINE/Materials/RPLCoreprinciplesKeyFeaturesScotland.pdf 
  
The core principles and key features of the RPL system recommended are listed below - the full 
document with detail and commentary is on: 
http://www.eucen.org/REFINE/Materials/RPLCoreprinciplesKeyFeaturesScotland.pdf 
 
A variety of approaches is possible to meet the needs of different learners in different sectors.  However 
all provision should follow core principles – it should be: 
1.  Learner focussed and characterised by 
2.  Accessibility 
3.  Flexibility 
4.  Reliability, transparency and consistency 
5.  Clarity of role definition 
6.  Quality 
7.  Collaboration 
 
It should lead to: 
1. Recognition for personal/professional development 
and/or 
2. For credit – for entry or for part of a diploma 
 
Key features: 
1. Initial guidance 
2. Supporting learners 
3. Mechanisms for gathering and presenting evidence 
4. A recognition process 
5. Monitoring of the process 
6. Support for staff 
7. Integration within quality assurance systems 
 
 
2.8 Results of testing: Criteria for granting exemptions  
 
The main objective of the Refine work in Norway was to investigate the practice of granting 
exemption(s) from a study program or degree in higher education based on documented non-formal and 
informal learning. One or more tools for documentation of prior learning from different arenas were used 
to provide a portfolio of documents for assessment. The purpose was to provide a basis for discussing 
exemption in higher education, to investigate the demands candidates will meet, and to consider how 
these demands may be met.  
 
The various tools were evaluated and modifications to these were recommended with regard to the 
specific purpose of documenting prior learning in the specific setting of higher education. In addition, the 
project established a meeting place for candidates, higher education institutions and advisors in the 
field.  The project conducted case-studies based on actual candidates’ competence. The candidates 
were provided by the project partners and the networks they belong to. 
The resulting recommendations to higher education institutions for criteria for granting exemptions 
constitute a set of principles that HE institutions should follow 
 
The full report is on: 
http://www.eucen.org/REFINE/CountryFinalReports/NOrapport_absoluttsiste.pdf 
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The recommendations resulting from the work are set out below.  The full document with commentary 
on each criterion is on: 
http://www.eucen.org/REFINE/Materials/NO_CriteriaForExemptions.pdf 
 
 
Criteria for exemptions based on Realkompetanse - recommendations to higher education 
institutions 
It is necessary to point out that Realkompetanse in relation to a certain study program does not 
necessarily imply that the candidate lacks General Access Certificate (GSK), but refers to the fact that 
the application for exemption in each concrete case rests on a non-formal basis.   
 
• Application for exemption should as a rule always be directed at single subject or a specified part of 

a study program. 
 
• It should be possible to include realkompetanse in the form of voluntary subjects in a study 

program. 
 
• It is knowledge/competence/skills that should be evaluated, not general experience and practice. 
 
• The candidate should be evaluated as severely as, but not more severely than, an ordinary student. 
 
• The extent of exemptions that is accepted based on realkompetanse as a percentage of a study 

program should equal the extent of exemptions accepted based on other formal education. 
 
• Exemptions based on realkompetanse should be presented in diplomas in the same way that one 

would normally describe exemptions using a deviating system of grading, and may f i result in the 
candidate not getting a grade point average for the program. 

 
• The institution should prepare internal procedures for the handling of applications for exemptions, 

specifying the all procedures including any deadlines both for the candidate and all involved internal 
departments. 

 
• The institution must make the options for exemptions based on realkompetanse known for potential 

candidates, f i through its internet pages. 
 
• The institution should establish a central department for the handling of applications for 

exemptions. 
 
• A set of procedures and guidelines for the handling of applications should be developed. 
 
• The institutions should cooperate to ensure that applications are handled and evaluated in an equal 

manner. 
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3. Sectoral reports 
 
The European partners each attempted to pull together the reports relating to ‘their’ sector from 
the national reports.  This was somewhat problematic particularly in relation to the 
vocational/adult/youth/voluntary sector since these turned out not to be mutually exclusive 
categories.  While the definition of a university is clear, in the other sectors the definitions are 
rather more slippery.  Vocational training organisations provide non-formal training and general 
adult education, adult education organisations provide vocational training, and youth 
organisations are usually voluntary sector organisations and so on; in addition funding may 
depend on definitions.  The associate partners in this project were therefore invited to self-
define.  It was also clear from the vocational and adult education sector reports that there was 
considerable consensus between the candidates and the staff in the two sectors on the test 
results.  For example, there was a shared sense that the tools were often geared towards 
people with fairly high level qualifications and therefore felt to be somewhat elitist. 
In the university sector one of the early results confirmed what we already knew anecdotally 
that in many countries the formal recognition of non-formal and informal learning is not 
permitted within current law; in some countries there are new laws in the pipeline (mostly 
implementing the Bologna reforms) and in some these will make possible some recognition 
arrangements in some circumstances, but by no means all countries and all circumstances.  
For some partners in the university sector the testing of tools with ‘real’ candidates was not 
possible since it was not permitted.  In these cases the universities worked with ‘real’ learners 
who were potential candidates as a way of piloting tools and procedures and thus being better 
prepared when (or if) the possibility to admit or give credit for non-formal and/or informal 
learning became available.  It thus became important to review the legal situation in the partner 
countries and this forms the focus of the university sector report. 
 
3.1 University sector report – legal context 

 
Belgium (FR): 
It is not possible to enter a Bachelor’s programme without the normal secondary school certificate on 
the basis of validation of prior/non-formal learning; neither is it possible to be awarded part of a 
Bachelor’s programme on the basis of prior/non-formal learning.   
It is possible to enter a Masters programme without a secondary school certificate or a Bachelor’s 
diploma but in practice all entrants have at least the secondary school certificate.  However, it is 
possible to enter the Master’s (deuxième cycle) without the Bachelor’s, on the basis of a validation of 
professional or personal experience. Formally it is not possible to obtain part of the Master’s diploma on 
the basis of prior/non-formal learning however it is possible to get exemptions from courses and 
although formally there is no maximum to the exemption possible the regulations state that at least 30 
credits in each year must be obtained from course taken at the university.  Thus in practice the 
maximum possible exemption is 50% (30 out of 60 credits) of any one year.  
 
Czech Republic: 
Paragraph 60 of the Higher Education Act of 1998 is the relevant law governing entry to HE courses at 
present.  All learners must have the maturito (the secondary school certificate) in order to have the legal 
status of ‘student’ (which involves certain rights in relation to social security arrangements for example).  
All entrants to the Bachelors degree must have the maturito, all entrants to Masters Degree must have 
the maturito and a Bachelors degree, an all entrants to the doctoral programme must have the maturito, 
a bachelors degree and as Masters degree.  All these diploma courses are normally free.  However, the 
1998 Act enabled universities to offer lifelong learning programmes for which they are allowed to charge 
a fee and for which the maturito is not required for entry.  There are 2 types of LLL programme: non-
accredited and accredited.  Non-accredited programmes are completely open (and subject to 19% VAT 
on the fees).   Accredited programmes (zero rated for VAT purposes) are very similar in content to the 
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regular courses of the diploma programme from which they are taken although the teaching methods 
may vary, for example in the field of business they may have more practice and less theory. Up to 60% 
of the credits for a regular diploma of the university can be obtained from an accredited LLL programme 
(but not a non-accredited one) in the relevant subject area.  The law does not proscribe credits obtained 
in an accredited LLL programme from another university – this is left to the internal regulations of each 
university but in practice we have found no example where this is actually happening. Neither does the 
law proscribe the award of credits in accredited LLL programmes to be awarded of the basis of the 
validation of non-formal or informal learning (and then these credits could be recognised in the regular 
diplomas) but again we have found no concrete examples of universities who are exploiting this 
possibility.  The traditional universities see no need to do this and the new private universities and 
extremely cautious as they fear their accreditation to award Bachelor’s and Master’s degrees may be 
threatened if they seek to push too hard at the boundaries of ‘normal practice’.  
The laws relating to the recognition of prior learning at present only apply to secondary level and 
vocational training – they do not apply to universities. 
 
Estonia: 
There are no arrangements for the accreditation of experience for entry to a Bachelors, or other first 
level HE studies without the normal end of secondary school certificate.   
For entry to Master studies a first level HE certificate is required and for doctoral studies a Masters level 
or equivalent certificate is required. 

It is possible to obtain accreditation for up to 50% of a Bachelors, Masters or Doctoral diploma and it 
may be more than 50% if the prior learning has taken place in the same university.  Two kinds of 
accreditation are allowed:  

• Accreditation of prior certified learning – in other HEIs and in other education and training 
institutions; further education studies can be accredited if an examination was taken at completion.  
The level of the studies must correspond to the requirements of the University curriculum. 

• Accreditation of experiential learning – work experience connected with the University course for 
the completion of practice programmes and subjects involving practical skills.  Exceptionally, work 
experience may be accredited for other subjects but a knowledge test must be passed.  It may also 
be used to fulfil additional criteria if the certified learning has passed its validity date, if the volume 
of the certified learning is smaller than normally required or if a preliminary examination has not 
been passed. 

 
Finland: 
Validation for access to formal education is possible through two arrangements: ‘special case’ and 
‘separate selection’.  It is also possible to sit the entrance examination without having followed a course 
previously. 
Students with upper secondary general and vocational schools certification can enter polytechnics or 
universities.   
In the polytechnics, up to 15% of the entry requirements can come from work experience in ‘special 
case’ admissions.   
In the universities, there are two categories of ‘separate selection’.  The first involves those coming for 
the Open University programme, those selected to special Masters programmes, and those selected to 
competency/ transformation training (e.g. nurses training as doctors).  In the competency training 
programmes work experience can be taken into consideration.  In 2003, 1.8% of all entrants were 
admitted from the Open University route, 6.2% into transformation programmes and 10.6% to special 
Masters. The second involves people with a ‘special permit’ whom the university admits on the basis of 
an entrance exam or other means. In 2001, only 0.2% of entrants were admitted through this route. 
A recent statute for universities (August 2005) stated that a student has the right to exemptions for 
competences that can be proved in ways other than the course and exam.  Each university can decide 
on these exemptions independently but they are encouraged to find and develop common practices and 
procedures – not much as happened on that front as yet. 
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France: 
A decree in 1985 gave universities the power to admit students to all diplomas, without the 
Baccalaureate and/or the usual entry qualifications on the basis of work experience.  Candidates have 
to be over the age of 20 with a break of at least 2 years since leaving initial education. 
In 1992, this was extended to allow part of a university diploma to be awarded on the same basis 
In 2002, this was further extended to allow the whole of a diploma to be awarded on the basis of the 
whole experience of the candidate (personal, social, professional, voluntary etc).  It is a right for 
individuals and a legal obligation for training organisations, including universities. 
 
Greece: 
Legal situation is that all entrants to university (including the Hellenic Open University) must have the 
‘Lyceum Diploma’.  People who have followed the technical/vocational route after secondary school in 
the HE Technical Schools and have achieved the HE Diploma may be admitted to a university course 
through an entrance exam – this may be directly into year 2 or year 3 – a decision of the university.  Up 
to 1990, teacher training was delivered in Teacher Training Institutions with admission on the basis of 
the Lyceum Diploma; since that date teaching training is a university course and admission follows the 
general rules. Teachers who qualified under the old system can upgrade their qualifications by following 
university courses (often on a distance learning basis) and can be exempted from courses based on a 
formula which reflects the number of years experience they have: from a programme with an average of 
38 courses, teachers may be required to take only 10, or 20 or 28. This procedure is picking up young 
teachers from abroad (e.g. former Yugoslavia).   It is a standard formula– not an individualised 
procedure.  
The Bologna law is in progress – it will permit universities to set up Institutes of Lifelong Learning where 
more flexibility will be possible but not yet clear (end 2004) who will teach in them and how they will be 
financed.  A new minister has just been appointed and so new law is delayed.  There is resistance from 
Rectors who argue that there is no population for validation of non-formal and informal learning because 
the economy is based on SMEs not large companies where such learning would take place (!!). 
 
Italy: 
For Bachelor’s, Masters and PhD the requirement for entry and for exemptions from part of a diploma 
are the same: for Bachelor’s all entrants and candidates for exemption must have the secondary school 
certificate, for Master’s all entrants and candidates for exemption must have the Bachelor’s degree and 
for PhD all entrants must have the Master’s.  It is not possible to get any exemptions for part of a PhD.  
In theory, universities could exempt candidates from all courses (except the thesis) on the basis of 
validation of non-formal and informal learning but it is highly unlikely that a candidate would be awarded 
all the courses on that basis.  However, there is no data available. 
Similarly for professional diplomas, entrants and candidates for exemption require the first level 
professional diploma, or the secondary school certificate or a bachelor’s degree depending on the level 
of the course. 
For continuing education programmes there is no common framework; entry is regulated by the 
institution offering the course and much depends on the level of the course.   
Normally students register for the diploma then present a study plan which is discussed with the 
professor who decides on any exemptions.  As a final step, the study plan must be approved by a 
Committee, which is responsible for the organization of the degree the candidate is seeking. 
 
Lithuania: 
There are various laws governing education in Lithuania – the basics of higher education and set out in 
the Law on Higher Education adopted in 2000 (replacing the previous law of 1991) 
The upper secondary leaving certificate (brandos atestatas) is required by all HE institutions (colleges 
and universities) for entry to a bachelor’s programme and admission is competitive; a Bachelor’s 
diploma is required for entry to a certified engineer programme, a Bachelor’s or a relevant professional 
qualification is required for entry to a Master’s, and a Master’s diploma is required for entry to a PhD 
programme.  There are no exceptions to this and no possibility to award part of a diploma on the basis 
of validation/recognition of non-formal or informal learning.  There are no significant differences between 
the universities and the non-university institutions in this regard. 
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Norway: 
The Competence Reform introduced the notion of ‘realkompetanse’ – equivalent to the idea of lifewide 
learning; there is a focus on validation in relation to the formal system. 
APEL is possible to meet general entry requirements for adults aged 23 or more with at least 5 years of 
work experience, and who possess competences in at least 6 subjects; assessment is carried out 
centrally by the Universities and Colleges Admission Service (Samordnet Opptak) and is financed by 
the institutions collectively. 
APEL for entry to a specific subject area is available for adults aged 25 or more; the assessment is 
carried out and financed by the institutions individually. 
There are no centralised regulations – each institution sets its own. 
Exemptions from courses and exams are possible on the basis of ‘realkompetanse’ but little practiced 
by the universities. 
  
Portugal: 
In Portugal all entrants to universities programmes under the age of 23 must take the normal entry 
examinations.  For entrants over 23, there is an ‘ad hoc’ exam’ which they can take without special 
preparation courses; there is open access to the exam. 
There are special arrangements for people who have passed ‘Courses of Technological Specialisation’ 
(CETs – level 4 professional qualifications) and also have 18 months professional experience.  These 
courses are developed in collaboration with a university and are open to people without the university 
entrance examination; they consist of a mixture of classroom and work-based learning.  With this 
diploma, entry to the University which was involved in the course development is not guaranteed – it 
has to be done in the same way as other entrants (i.e. under 23 normal exam and over 23 ad hoc exam) 
but once admitted to the Bachelor’s degree it is possible to get credits for part of the CET within the 
Bachelor’s programme – some of the credits can come from the 6months work based learning that is 
part of the CET, some credits can come from the 18 months post-diploma work experience.  So it is a 
kind of overlapping arrangement but one which retains the normal entry requirements of the University.  
There is a new law, not yet implemented, that allows people over 23 to enter the CET on the basis of 
recognition of professional experience and then to apply to the university in the normal way at the end of 
the CET.  
There is a new law in progress that will enable part of a Masters to be awarded on the basis of work 
experience (to be confirmed); but there is no indication that the law will make it possible to enter a 
Bachelor’s without the school certificate or to enter a Master’s without a Bachelor’s diploma.  Some 
changes are expected in continuing professional development for teachers – maybe to make it possible 
for experienced teachers (with teaching qualification) to get a Bachelor’s on the basis of their 
experience.  At present there are some teachers who cannot get promotion because they don’t have a 
Bachelor’s (in Education Administration).  
 
Romania: 
The Bologna Process is in its first implementation stages in Romania, in all 49 state universities, as well 
as in the 37 private, accredited universities. Therefore, no mechanisms for recognising non-formal and 
informal learning are operational yet at the tertiary level. By law, the Baccalaureate diploma (the upper 
secondary national leaving examination) is compulsory for entering tertiary level and universities have 
the freedom to take it into consideration in various proportions when organising their  
entrance examination, usually based on "numerus clausus". On the other hand,  
the credit system is functioning at tertiary level and, partially, at pre-university level, but no link between 
the two is yet established in terms of recognition. The Ministry of Education National Strategy for 2006-8 
stresses on the decentralisation process and increasing autonomy at institutional level. New legal 
provision in this respect is expected by the end of this year (2006).  
Thus there is no APEL available in Romania for entry to courses: for entry to a Bachelor’s degree the 
Baccalaureate diploma is required, for entry to Master’s the Bachelor’s is required, and for entry to the 
PhD a master’s is required.  There is also no arrangement for awarding part of a diploma on the basis of 
APEL. 
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Switzerland: 
There is no national official procedure for recognising non-formal and informal learning in Swiss 
universities.  However, for many years institutions have developed practices that enable adults who do 
not have the normal entry qualifications (maturité) to enrol – since 1977 at the U of Geneva.  The 
University of Geneva regulations require that the applicants must be over 25 years old and have at least 
3 years of professional experience – beyond this each faculty has its own arrangements (e.g. some a 
dossier, some an exam).  Assessment is based mainly on the length of relevant experience or other 
relevant studies rather than the quality of the experience or of the learning.   
 
UK: 
There are no national regulations – all universities are autonomous with regard to entry qualifications 
and the award of diplomas/degrees. It is important to note that all degrees are ‘of the university’; they 
are not national or state diplomas.  Entry is possible at all levels by formal APEL procedures but also by 
informal arrangements, since each course director has discretion to admit anyone who s/he believes 
has the ability to succeed.  Most universities have some limit on the number/proportion of students 
without the ‘normal entry qualifications’ who may be admitted to any particular course.  There are some 
exceptions to this e.g. top-up degrees – normally of one year designed for specific groups who have 
clearly defined professional qualifications and experience (e.g. nurses); or work-based degrees which 
are clearly organised around work experience. All universities are able to award part of their degrees on 
the basis of non-formal or informal learning – those who do this normally have a limit – the most 
common is 25% on the basis of APEL but some state 50% and this may vary between courses as well 
as between universities.  Not all universities admit students in this way or award part of degrees in this 
way – it is entirely within the authority of each university. 
 
 

 
3.2 Vocational training sector 
This section of the report was prepared by Ulrika Josenhans of AFPA 
 
Common Tools – the results from the vocational training sector 

• Diploma supplement: « In a lifelong learning course, there is no final test!”1 
We have the feedback from two candidates (Italy) who have tested the diploma supplement. Although 
the very low number of candidates does not allow any firm conclusion, we can assume that this tool, 
designed to improve the legibility of the diplomas and others certifications, will not be used in the 
framework for APEL. The reference to the formal scope (studies level) seems to be a brake on the 
expression of informal « acquis” which are often hardly comparable with a study level. As one of the 
candidates said, the main problem of the diploma supplement is the fact that « in a lifelong learning 
course, there is no final test. »  The question is could we and/or should we develop an equivalent record 
based on the learning acquired in no-formal and informal situations. 

• The European CV: « It’s nice to see the whole person in one document »2 
Twenty-two candidates (Italy, Greece, Estonia, Lithuania, and Finland) tested the EuroCV in vocational 
training institutions. The first key point to note is the absence of local specificities; the points raised were 
common to all the countries.  
 
Among the positive aspects, the candidates stressed that the professional experience appears before 
education and training. The tool is perceived as being very comprehensive. Taking into account 
personal and organizational skills (« the candidate has to think about life experience ») is considered as 
interesting, even if these headings seem to be too complex (« difficult without a tutor or further 
explanation »). 

                                                 
1 words from a candidate 
2 words from a candidate 
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Testers noticed that the tool is difficult, even impossible to complete by persons with a low level of 
qualification (« people without good skills »).  A Greek study suggests that being trained at job search 
techniques (including writing a CV) greatly improved the ease with which the candidates completed the 
CV and the quality of the finished CV3. 
 
Another tester lamented the absence of space designed for the expression of ethical values, information 
that can be interesting in the scope of an application to an NGO. 
 
As for the usefulness for the employer, the opinions were divided. Some thought that, thanks to the 
EuroCV, employers have a very complete picture of the candidate’s skills, while others thought that the 
CV is too long. They often suggested the addition of diplomas and certificates. 

• The European language portfolio: « Not always simple to see the object of the exercise »4  
The European language portfolio did not arouse particular enthusiasm among the candidates in the 
vocational training sector. Even if they acknowledged that the informal learning of languages is taken 
into account, other very « academic » references such as the number of books read (with author and 
number of pages…) irritated the candidates, all students of vocational training and in principle familiar 
with self assessment.  
The document was viewed as too long (the language passport as well), not suitable for use in job 
searching, and somewhat « elitist ». 

• Dialang: « Good for self assessment »5.  
Dialang is a diagnosis test whose main purpose is to inform the learners about their level in one of the 
14 languages proposed by the test. It can help in choosing which language exam the candidate is most 
likely to succeed; it also includes a section on « self assessment ». 
On the whole, the candidates considered that it is a useful tool in several ways: apart from its 
usefulness in testing the level, it was seen as a source of motivation (the test gives a feed back 
including advice) and comprehensive.  However, they regretted that the test does not give rise to any 
certificate.  In addition, the use of computers may be difficult for a target group that is not familiar with 
the use of ICT and, depending on the equipment, the connexion delays can be long. 

• The Finnish skills portfolio: « Providing a deeper and wider picture than the traditional CV » 
« The portfolio is like a frame of a picture in which the person draws a picture about his/her skills and 
knowledge. It is his/her collection of different kinds of documents which he/she believes are valuable 
and in which he/she has invested part of himself/herself and his/her capabilities. From outside the 
portfolio may look variable; it may be a cardboard box, a briefcase, CD-ROM etc. The appearance isn’t 
important: the production, selection and evaluation process is”.6 
Finland seems to prefer portfolios: the individual’s awareness of his own skills through a work around a 
compendium (see also the work done by Lauri Savisaari on the « Recreational Activity Study Book 
system in Finland »)7. 
The compendium, for demonstrating professional/vocational or transversal skills (for example 
organisational skills), is the basic work, designed to facilitate self assessment, the ability to present 
his/her skills during a job interview and to adopt a developmental, formative approach. 
We do not have precise information about the way in which this compendium is used, although it 
appears to be somewhat formal, as does as the expected output. JAKK has led a project with using this 
tool with rural developers.  

                                                 
3 document from « Ergon kek » 
4 words from a candidate 
5 words from a candidate 
6 document sent by Jari Alanko following our request to publish information in English about the 
portfolio. 
7 article sent by Lauri Savasaari. 
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• Concluding remarks 
• Open tools: we note that the existing tools are not adapted for a public with a low level of 

qualifications. Academic language, academic references, learned terminology are not very 
encouraging for a large part of the European population. Insofar as lifelong learning should not be 
reserved for an elite, tools should be rethought in order to “democratize” them. Any future tool must 
be available accessible to the whole of the working population. 

• Awareness of skills: it seems that the construction of a common framework for APEL must be 
preceded by a common work around the ability of individuals to become aware of their skills and to 
be able to articulate them. An exchange with the Finnish partners seems promising. Maybe a 
European tool should focus on the development of that ability? 

• Advice and guidance: insofar as the development of the candidates’ awareness of their own know-
how and their strengths and weaknesses cannot be done alone (generally, it is not the case), it is 
necessary to integrate into our reflections the role of advice and guidance, its aims and its contents. 

• Education and self-assessment: self-assessment is not part of the culture in most of the partner 
countries. Lifelong learning depends, among other things, on that ability. Maybe an exchange 
should be considered between the world of adult training (including the universities), the third 
sector/voluntary world and the world of formal education around this subject. 

 
 
3.3 Youth and voluntary sector organisations  
This section of the report was prepared by Sonia Jouffre of FIEEA/FRANCAS 
 
It should be noted that the main purpose for the candidates in the youth/voluntary sector was to 
evaluate personal competencies and skills rather than for formal recognition for a diploma; some of 
them were searching for a job. 

• EuroCV 
According to this sector, the form and the substance of the EuroCV is not adapted to everyone. As a 
matter of fact, it results most of the time difficult to understand “competencies” and “skills” and to 
translate an experience into a competence.  A counsellor is needed in most of the case to follow the 
candidate all along the process of self-assessment. 
It is also necessary to promote the EuroCV in front of employers. We found out that in most of our 
countries the EuroCV could not be presented for a job interview. In addition it is not very flexible. 
However it seems to be a relevant basic tool (a sophisticated brainstorming) to fill in a national type of 
CV or a CV adapted to the person, the context and the needs of everyone.  Some partners underlined 
the fact that it was essential to realise an analysis of the various types of CVs existing all over Europe.   
 
More opportunity is necessary for voluntary experience to be put forward. 
 
The EuroCV could be a first draft to evaluate competencies and be a medium for the first interview 
between the candidate and the counsellor. Could be a tool to estimate the chance of getting to the end 
of the process but not decide for the validation jury. Could also be an outline of the whole validation 
dossier.  

• Diploma Supplement 
Soma Italian partners in the voluntary sector (ASVI and the CNOS) tested the Diploma Supplement. 
They concluded after experimentation (3 candidates) that the tool was easy to use, well-detailed and 
that it could improve the transparency of qualifications at the European level. This tool can also be 
directly used by training centres.  In Italy such a document already exists but it has no legal value. 

• The Finnish Recreational Study book 
The Finnish Youth Academy has tested a Recreational Study Book. The Recreational Activity Study 
Book gives the reader a broad view of the young person’s skills and learning experiences. The Study 
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Book serves as a non- formal and informal learning CV, as participation in all forms of recreational 
activities can be recorded in it. 
In Jyväskylä Vocational Institute there is a project aiming at prevention of dropping out of vocational 
education. As a part of the project, the Institute organises free-time activities for the students. The 
students participating in those free-time activities are testing the Recreational Activity Study Book and 
they are promised to get study credits from the entries in the study book at the end of the term. Some 
30 students will test the study book, 5 of which have been interviewed for this report (week 40/2004). 
The results were as expected. It is a conscious choice that the point of departure in the Study Book is 
voluntary free time activity of young people and the learning that takes place in it. That is why the book 
is constructed according to the nature of the activity rather than skills, knowledge or competencies 
acquired in those activities. According to preliminary feedback from the teaching staff, the Study Book 
functions “well enough” in assessing and accreditation of non-formal and informal learning. In the Study 
Book, young people are encouraged to record also activities prior to the purchasing of the book. It 
appears necessary to instruct the use of the Study Book “on the spot” – this far only an information 
event (2 hrs) has been arranged.  It is good that one can benefit from one’s free time and voluntary 
activities. It could encourage other young people to participate in the activities.  Candidates require the 
possibility to record previous activity 
 

• The French booklet on voluntary commitments  
It is a tool developed by Francas with the aim of establishing a procedure to welcome and support its 
volunteers with a view to enhancing their associative experience within the movement in order to 
promote social, personal and professional recognition. The booklet on voluntary commitments, 
developed during the course of 2004, will not be tested until 2005. The French Red Cross will join forces 
with Francas to test this tool focusing on the recognition of experience outside traditional academic and 
professional contexts so that it can be put forward, after consultation with our European partners in the 
third sector and youth sectors, as an example of tool to supplement the Europass Kit.  
 
 
 
3.4 Adult education sector 
This section of the report was prepared by Julie Gruchy of EAEA 
 
Testing of the EuroCV as a tool for recognition of formal, informal and non-formal education revealed 
positive as well as negative points of the tool. 
Having analyzed the Candidates Report Forms and the information collected during the interview with 
candidates reflecting Euro CV in adult education sector the following positive points of the tool could be 
listed: 

• Standardized Euro CV form used in all EU countries and adequately rated is a clear 
advantage of the tool. 

• Euro CV form is comprehensive and sufficient to get the main idea about one’s background, 
competences and life-work experiences. 

• Euro CV is sufficiently detailed and well structured at the same time universal to be easily 
adapted to one’s needs and precise situations by expanding or constricting some sections. 

• Euro CV is advanced in terms of describing one’s competences, not just achievements in 
formal education. It presents a clear structure of competence fields, while the other wide-
spread CV examples are too generic. 

 
The testing revealed the following negative points writing Euro CV and limitations in using it as a tool for 
recognition of formal, informal and non-formal education: 

• It is quite difficult to make the precise and sufficient description of competences, acquired in a 
non-formal way without mentoring and also recalling numerous qualification courses, that 
impact on one’s competence. 

• As any CV form, EURO CV is presented having in mind particular goal or institution. Therefore 
it has to be filed in exactly according to what has to be achieved. It means that every time it 
may be needed to develop a different version of Euro CV. 
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• There is a certain psychological effect that may cause some concerns regarding objectivity and 
adequate self-evaluation while presenting one’s competences. 

• Lack of conceptual knowledge about competences leads to confusion in definitions as well as 
precise description of one’s competences. 

 
The following suggestions regarding amendments towards Euro CV were made by the candidates in the 
adult education sector: 

• Different information groups should be more circumscribed between them. 
• CV should have fields of obliged fulfilling, essentials to their aim, and optional fulfilling fields 

that could add value to the basic information of CV. 
• There is nothing to exclude and every part of Euro CV is very important; except of some 

competences (e.g. artistic) that may not be relevant in a certain situation. 
• Identifying language knowledge the candidates recommended a  frame that resumes the 
        learning of all languages. 
• It was agreed that it is extremely important to add a section of “Professional competences” as 

these competences play significant role in the labour market. 
• Section of “Awards” as evaluation of professional and organizational skills could be introduced 

in the Euro CV. 
• Great attention should be paid to the annexes of Euro CV, such as recommendations, copies 

of diplomas and certificates as most often they reveal very important aspects of informal 
education. 

 
The Portfolio  
The written part of testing as well as interviews with the candidates revealed the following: 
 
Strengths: 

• Transparency and good structure of a tool. 
• Ability to assess of all kinds of prior learning. 
• Ability to transfer relevant parts of formal learning. 
• Tool has strong motivation element for further personal development. 
• In cases when candidate is able without problems to describe learning outcomes the tool gives 

good basis for not only for recognition but for transfer into formal learning also. 
• Tool enables to assess and identify the level of work experience. 
 

The weaknesses: 
• Most candidates faced problems distinguishing learning outcomes of prior learning in annexes 

(I know - knowledge/ I am able -skills/ I got –summation , especially with the last one) some 
candidates has problems to distinguish between knowledge and skills. 

• This tool is not enabling to describe experience out of work place. 
• For some candidates the tool is too complicated. 

 
Suggestions: 

• Usage of the tool has to be connected more with some kind of introduction seminar which will 
give      candidates deeper insight and understanding of the tool. 

• The part describing learning outcomes should be transformed (part describing summative 
learning   outcomes which causes most problems is not necessary and could be taken off). 

• The part enabling recognition of experience out of work place should be added to the tool. 
 
 
The European Language Portfolio 
For almost all candidates in the adult education sector this tool was understood in different ways. Some 
consider LP important as a way of referring informal competences, even without certificates or 
diplomas. Others consider it too simplistic as it doesn’t emphasize relevant information to standardize 
the level of languages knowledge’s and experiences. So, according to candidate’s qualification, age and 
work experience this tool is very important when they have several languages knowledge’s and 
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experiences allowing them not only to describe experiences in different languages, but also to 
enumerate certificates and diplomas. For candidates with few languages knowledge’s and experiences 
this tool isn’t very important at an informative level; however, it assumes importance as a way of 
encouraging the candidate’s apprenticeship. 
 
Expert computer passport 
Testing revealed that generally it was perceived as a very useful instrument by the candidates in adult 
education sector. Nevertheless, the study came with some suggestions for the improvement of the tool: 

• “Some parts of the test are specific to German language and even if they are translated in 
Romanian language the logical contents depends on the original language”. 

• “The time for each module can be adapted to each group of students because of the        
heterogeneous components of each group”. 

• “More units for the final overview of the modules before preparing the final tests would be of 
much help”. 

If used as a recognition tool for adult education, “the flexibility of the Expert regarding the objectives, the 
adaptability to new versions and the public information about the components make this system 
attractive in scope of obtaining a “European Computer Passport”. 
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4.   Quality assurance 
 
Each country involved in the Refine project was asked 5 questions in relation the quality assurance 
arrangements for the recognition/validation of non-formal and informal learning in their partner 
institutions.  In general the following points should be noted: 
• There were no special quality assurance arrangements for the recognition of non-formal and 

informal learning in place and in some institutions there were no quality arrangements at all since 
the work is at a very experimental phase and frequently there is no legal basis for such activity 
(especially in the universities). 

• Partners in the project suggested that quality assurance for recognition of non-formal and informal 
learning should be part of the general quality assurance arrangements of the institution rather than 
something special or different. 

• Several partners suggested that there should be some element of externality in the process but 
there was no consensus on this 

• The main features that partners stressed as elements of an effective quality assurance procedure 
were: 

o Transparency, openness and clarity in the procedures, tools and criteria 
o The professionalism and seniority of the people with overall responsibility for the 

procedures 
o Training of the people who will be involved especially the advice and guidance staff and 

the assessors 
 
Set out below are the detailed responses of each country team to the 5 questions posed. The full 
responses are on each country’s webpage on the Refine site (www.eucen.org/refine.html). 
 
 
Q1.  What quality assurance arrangements are in place for the recognition of non-formal and 
informal learning in the organisations in your group?  How is the quality of the process of 
recognition assured? 
 
Czech Republic: Only one of the organizations (Business School Ostrava – BSO) in our group has got 
quality assurance arrangements. It is only for the recognition of non-formal learning. Because only HE 
institutions are able recognize according to the law which is in place right now and this is for recognition 
non-formal learning organized by HE institution only. The quality assurance arrangements are in fact 
internal regulations in the sense of administration and organization of courses in LLL area. 
 
England and Wales: The UK tool consists of three sets of general principles for the quality assurance of 
the process for the recognition of non-formal and informal learning.  Each set is designed to meet the 
specific roles and responsibilities of the major stakeholders, primarily the deliverers, i.e. universities, but 
also those organizations within a country charged with monitoring (and maybe regulating) the process 
(monitors) and the sponsors of the candidates, be it the employer or the individual, (user). 
 
Estonia: 
• The University of Tartu 
To guarantee uniform level of Accreditation of Prior and Experiential Learning (APEL) in the University 
of Tartu, APEL is brought under central control, i.e. at least once a year the commission, established by 
the Vice-Rector, looks through the decisions related to APEL.  There are organised seminars for sharing 
experience for the people involved in APEL.  We have plans to evolve the rules for quality assurance 
more clearly. 
• Tartu Vocational Education Centre 
Right now we only have a clause in the study management regulation, which states that it is possible to 
make a transfer. Unfortunately at this point we do not have a functioning evaluation system of the whole 
transfer process. According to this teachers and the commission will decide upon the quality of the 
earlier knowledge and skills of pupils. We do not know if pupils are satisfied with the current system 
since there are not many of them who actually request for that kind of transfer.  Transfer of earlier or 
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elsewhere obtained (subjects): Students who want to transfer earlier or elsewhere obtained subjects 
must make a request to the head of the department. Acceptance or refusal will be given in cooperation 
with the teacher who teaches the subjects wished to be transferred. When needed, an evaluation 
commission will be brought together. 

• Youth organisations 
Youth organizations have no arrangements on quality assurance for the recognition of non-formal and 
informal learning. 
 
Finland: The quality assurance of the recognition of learning has to be included in the general quality 
assurance system of the organisation. Adult education institutes are developing quality assurance 
systems for themselves in Finland. The process has been started in the field of vocational adult and 
higher education and is not progressing very rapidly. The EFQM is implied by vocational adult education 
institutes and by some of non-formal adult education institutes but the majority of the non-formal AE 
institutes have not really taken up the issue as yet.  
    
France (Francas – youth third sector organisation): In France, the quality of the recognition of non-
formal and informal learning largely depends on the public recognition of the organisation in which the 
individual is involved.  Youth and popular education movements and networks such as Les Francas are 
a good example of this kind of recognised structures.  
A list of criteria (which were collectively defined in a group of civil society organisations together with the 
Youth, Sport and Associations Ministry – MJSVA-) contribute to the evaluation of the quality of learning 
attainments through voluntary activities; they include the aims and date of creation of the organisation, 
the level of its involvement, scope and volume of activities, number of workers, volunteers and members 
etc. 
Quality assurance arrangements for the recognition of non-formal and informal education:   

 Existence of the place where candidates can be received (in France,  « point relais 
conseils ») 

 Individual guidance for each candidate 
Many training and learning centres offer an individual guidance for candidates, much of which is funded 
in some way by various authorities.  
The quality of the process of the recognition is guaranteed by the State: National Education Ministry, 
Youth and Sports Ministry, Labour Ministry… each Ministry has its own criteria for its own diplomas. 
Concerning Youth and sports, the Ministry has just published a list of specifications to assure the quality 
of the process of guidance.   
 
Greece: In the University, undergraduate students can only present the Lower or/and Proficiency in 
English (or the equivalent titles for other languages) and pass the exams on the foreign language that 
they have in their undergraduate curriculum. The quality of the process is assured by the recognition of 
the certificates given from other universities or major educational bodies. 

 
Italy: There were no special quality assurance arrangements. The university partners felt the need to put 
in place arrangements that are more transparent and quality oriented, but no special procedures for 
APEL were in place at the time. This was so even when partners’ institutions follow the criteria of 
ISO/9001. 
 
Lithuania: None at present since there is no legal basis for the recognition of non-formal and informal 
learning. 
 
Norway: The organisations that were involved in the Norwegian project were universities and colleges. 
With regard to accreditation and exemptions based on former formal education there is a quite 
elaborate system which is founded in law and accepted. With regard to acceptance of non-formal 
learning our study, and two other recent studies, show that there are no general regulations and hardly 
a common conception of how this could be handled. 
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Romania: As a general rule, the whole process of quality assurance at institutional level is at its 
beginning, with variable degrees of implementation, depending on the type of institution (e.g. higher 
education institutions are at the beginning of implementing the Bologna requirements; some institutions 
have recently implemented the ISO standards). In this context, the recognition of non-formal and 
informal learning, which has been recently regulated at national level by a specific methodology 
produced by the National Board of Adult Vocational Training (NBAVT), is operating in rather small 
degrees at institutional levels as well. The NBAVT is currently operating a procedure of assessing and 
certifying vocational competences of adults, achieved through informal and non-formal education 
(approved by the Ministry of Labour, Social Solidarity and Family, and The Ministry of Education and 
Research, Order No. 4543/468 from 23.08.2004). At present, the assessment process is conducted in 
14 centers all over the country, for adults wishing to certify their competences, according to the 
occupational standards validated and recognised at national level. NBAVT, which is operating according 
to the SR EN 45013:1993, ISO 17024, is planning to extend in the future its network of assessment 
centers conducting this activity. The whole process is at the beginning, the number of adults actually 
applying for this service being rather small.  
The FIATEST partner introduced the ISO standards and procedures at institutional level last year and 
West University of Timisoara is part of the Bologna process. No information on a systematic 
implementation of the recognition of non-formal and informal learning at organizational level is available 
yet. 
 
Q2.  What quality assurance arrangements are in place in relation to the specific tool(s) that you 
have tested?  How is the quality of the specific procedure assured? 
 
Czech Republic:  The quality assurance arrangements are in fact internal regulations in the sense of 
administration and organization of courses in LLL area. Those internal regulations are approved by 
Ministry of education. The recognition here is more as mechanical transfer from LLL courses more or 
less identical with courses in relevant study programme. 
 
England and Wales:  As explained in Q1, the tool is one of quality assurance itself, with each of the 
stakeholders having a set of general principles by which to abide.  Also each stakeholder knows the 
general principles by which the other stakeholders should be held accountable.  For example there is a 
set of general principles for the quality assurance of the ‘monitors’, who in turn have a set of principles 
against which the ‘deliverers’ can be held accountable.  The three sets of principles have been piloted 
with a sample of respondents from each stakeholder group and have gained universal approval.  As 
with all processes and procedures, there will need to be adaptation when applied in a new situation, e.g. 
in a different country, and continuous review with updating as and when appropriate. 
 
Estonia: To obtain the quality of testing we all (youth, vocational education, university): 

• Customized all the materials to our conditions 
• Compiled the instructions 
• Instructed all the testers  
• Gathered feedback from the participants about the testing procedure and tools 

In addition in the University of Tartu, we organised two seminars for sharing the experience those 
people who were involved in the piloting using Portfolio for assessment of experiential learning. 
In the Tartu Vocational Education Centre, we were testing the performance of Euro CV and Portfolio but 
did not reach to the point of quality assessment. 
 
Finland: 
• The University of Lapland: Recognition and accreditation of prior learning of handicraft in teacher’s 

degree - the professor responsible for the subject/study entity ensures the quality of the recognition 
of prior learning. 

• JAKK Vocational Adult Education Centre and Workers’ Educational Association: the authenticity of 
portfolio, learning diary, and Euro-CV is verified by interviewing the candidate. 

• FAEA: recommendation of active citizenship studies: teacher and tutor training   
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• Youth Academy: Recreational Study Book - the young person decides what she/he wants to have 
evaluated or accredited. The recognition of non-formal or informal learning is always voluntary on 
the part of the young person and the recognising organisation from the point of view of the Study 
Book.   

 
France (Francas – youth third sector organisation): N/A 
 
Greece: N/A 
 
Italy: Same as previous response. LUMSA discusses credit recognition of prior learning in a special 
Committee. These are the steps: 1) Prospective students fill the CV; 2) an interview is made with a 
tutor; 3) APEL program coordinator proposes a certain number of credits for each prospective student; 
4) His/her proposals are discussed in a Committee. 
 
Norway: N/A 
 
Romania:  The testing of the specific tools was done on a voluntary and experimental basis in Romania. 
No other specific procedures except the REFINE project recommendations have been implemented at 
this stage. It is expected that the generalisation of the findings would bring the special concern about 
the implementation of “solid” quality assurance procedures. 
 
 
 
Q3.  In the light of your work in Refine, what do you think are the key features of a quality 
assurance arrangement for the recognition of non-formal and informal learning? 
 
Czech Republic:  The key features of a quality assurance arrangement for the recognition of non-formal 
and informal learning: 

- transparency of the whole process 
- separation of candidate guidance from assessment part 
- objectivity of assessment 

 
England and Wales: 
The key feature is transparency, so that all the participants/stakeholders are clear as to their roles and 
their responsibilities and how these impinge upon others in the process. 
 
Estonia: 
• University of Tartu 
Key features of a quality assurance arrangement for the recognition of non-formal and informal learning 
are:        1) Transparency of the process 

2) Rules for the APEL committees 
3) Competence based descriptions of the study programmes 
4) Sharing experience  

• Tartu Vocational Education Centre 
The key to assuring the quality is the fact that pupils themselves would be able to evaluate and assess 
their knowledge. From here on, school must know how to assess the pupils. For that it is necessary to:  

• Describe the evaluation process 
• Evolve according tools 
• Set the criteria upon what to assess the 
• Train the people who deal with the assessment 

 
Finland: 
• the transparency of all arrangements and documents 
• mutually agreed forms of documentation 
• face-to-face evaluation 
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• vocabulary and concepts of recognition shared across the sectors of education, third sector and 
labour market  

• a general familiarity across institutes and actors in different sectors 
 
France (Francas – youth third sector organisation): 
An effective recognition of non-formal and informal education by all the institutions and organisations 
hosting volunteers is a key element.  An important work is to be led with hosting organisations 
(associations, sport Clubs, cultural centres,…) so that they will guide and support themselves 
individuals for the recording and understanding of technical, social, pedagogical, etc. competencies.   
 
Greece: A common protocol for all EEC countries where all subjects taken in a non-formal and informal 
learning will be listed and to which extend they have covered the course. Also the practical application 
of the subjects taught has to be estimated.  
  
Italy: Transparency, lifelong and lifewide accumulation of credits, mobility among HE institutions, equal 
assessment of informal and non-formal learning. 
 
Lithuania: One of the most important elements is the active participation of a professional mediator who 
can transfer information about the individual’s competence in the best way.  Tools are important but 
secondary. 
 
Norway: We produced a preliminary set of recommendations which were sent to all institutions, the 
contents of which would be indicative of a quality assurance arrangement. Key points for a more 
formalised system would be that it would have to be transparent, and based on common principles and 
thus have a common acceptance in institutions as well as in the working life. 
 
Romania: There are a few prerequisites for a successful implementation of quality assurance 
procedures at institutional level at the moment in Romania: 1. Knowledge and shared understanding of 
existing specific methodologies and regulations in the field up to date; 2. Knowledge and debate on 
good practices coming from national, regional, European comparable institutions; 3. Networking with 
European institutions already implementing quality assurance procedures 
 
 
Q4.  What do you think is the most effective kind of quality assurance arrangement for 
recognition of non-formal and informal learning? 
 
Czech Republic:  regulations for accreditation of assessors; support of candidates by guiding them till 
their prior learning is assessed 
 
England and Wales:  Based upon the long practical experience by large numbers of universities in the 
UK, it is thought that the general principles proposed by the UK team are an extremely sound basis for 
an effective QA arrangement. 
 
Estonia:  Most important thing is to raise peoples` self-awareness so that they themselves would be 
able to evaluate and assess their knowledge’s and would be willing to take part in the process. 
 
Finland: No single arrangement is enough, see Q3 above.  
France (Francas – youth third sector organisation): The appropriate method would be to gather 
organisations working in the field of formal, structures active in the field of non-formal and others in the 
field of informal education in order to have a common language and create the necessary bridges for 
the recognition.   
 
Greece: If people are capable of writing a thesis/study on the subjects they say they have learnt, then 
they might also be capable of applying them in everyday life. That is important for me. 
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Italy: The Italian partners felt they have too little experience to answer this question. 
 
Norway: As previous responses 
 
Romania: Create a standing program of education and self-improvement, correlated with training-on-the 
job within the institution. Team-work, team building, effective professional communication, effective 
leadership are some key issues in Romanian companies and institutions which need to be developed 
and refined in order to implement effective procedures of recognising informal and non-formal learning 
at organisational level. 
 
Scotland: 
• Integration within existing QA systems: RPL processes need to be fully integrated within existing 

organisational quality assurance systems to ensure transparency, consistency and reliability. RPL 
processes should be available for scrutiny by appropriate external quality assurance, for example 
by an external auditing body. 

• Embedded in programme design: RPL as an entry route and a means of gaining credit within 
formal programmes of study should become more embedded within curriculum design and explicitly 
addressed at the programme approval stage. Where possible, learning outcomes should be 
expressed in a way that enables a variety of different routes for their achievement as well as the 
use of flexible modes of assessment.       

• Use of core principles: Within the SCQF, a range of different approaches to RPL can be developed 
and used by learning providers to meet the needs and goals of learner groups across the different 
sectors.  All RPL provision, however, whether for personal/career development or for credit, should 
be underpinned by the agreed core principles. The aim of the core principles is to ensure effective, 
quality-assured practice that will enable all users of the SCQF to have confidence in the outcomes 
of RPL.  

• Effective monitoring mechanisms: Effective monitoring mechanisms of RPL provision should be 
developed and operated by providers. These may take into account: 
• the number of learners undertaking RPL; 
• the success rate of RPL claims; 
• an evaluation of the learner experience, including the time taken by learners to undertake the  

RPL process; 
• an evaluation of the staff experience, including the time spent by staff in supporting the RPL 

process and managing the process of recognition; 
• a tracking of the progression of learners who have undertaken  RPL  
• an evaluation of the effectiveness of any collaborative arrangements with other  learning 

providers /learning partnerships/receiving institutions; 
• reports from external assessors or verifiers, where appropriate. 

 
 
Q5.  Any other comments about quality in the recognition of non-formal and informal learning? 
 
Czech Republic:  In connection with Q4 – no quality arrangements will ensure effectiveness of 
recognition if there will be not enough support for candidates on the beginning. 
 
England and Wales: As with any learning, wherever and however it takes place, the emphasis should 
be on supporting the learner to gain access to a quality –assured process leading to an accurate, full 
and complete recognition of that learning. 
 
Estonia: We are trying to work out rules for the quality assurance of APEL during the European Social 
Fund project on APEL in Estonia. All most important stakeholders are involved in this project. 
 
Finland: N/A 
 
France (Francas – youth third sector organisation): N/A 
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Greece: To my opinion, the recognition of non-formal and informal learning may give privileges to many 
educational bodies to give certificates without a very deep consideration to the course material.  From 
the didactical point of view, I believe that students will start avoiding the formal education as they will 
find an easy way of studying without the discipline required in a formal educational setting! 
 
Italy: This is a very important aspect. It would deserve more information and discussion. 
 

Norway:  It is important to stress that non-formal and informal learning is always subject specific, to a 
much greater extent than parts of the formalised educational system is, and is therefore more difficult to 
fit into systems that are very much directed at procedures for universal use. A system for recognition 
must be based on principles and transparent procedures more than on standard tools and forms, as the 
nature of this type of learning implies it will not typically fit into pre-described formats.  
 
Romania:  In Romania the process of recognition of non-formal and informal learning is at its very 
beginning, but this has to be seen as a great opportunity “to build in” the quality assurance procedures 
together with the development of small and medium enterprises, institutions and organisations 
blossoming as a result of economic development. 
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5.  VALIDPASS – a portfolio of tools for the validation of non-formal and informal 
learning 
  
5.1 General principles 
 
We propose ‘VALIDPASS’ as a portfolio of tools to facilitate and promote the validation of non-formal 
and informal learning.  This is intended to echo the name of the Europass portfolio of tools that facilitate 
and promote mobility and to supplement it to facilitate validation.   
 
We do not wish to ‘re-invent the wheel’ and our proposal is based on tools that already exist at 
European level - the EuroPass portfolio, the recommendations in relation to these tools based on the 
testing in this project and the tools that different stakeholders have developed, tested at national and 
institutional level and are already using.   
 
We recommend that VALIDPASS be considered by the European Commission as a framework 
tool for the validation of non-formal and informal learning, as EuroPass is a framework tool for 
mobility. 
 
VALIDPASS consists of a series of supplements to record learning in different contexts and situations.  
It is designed to be flexible and adaptable to different target groups, different purposes, levels, 
institutions, types of course or diploma.  It is designed to enable candidates to identify, describe, 
analyse and evidence learning that has taken place in a range of different situations and contexts, and 
at different points in time.  Very importantly, since we believe that recognition and validation should not 
take place in a vacuum, it also enables candidates to focus not just on the past but also on the future 
and to locate the process of recognition and validation in a forward looking personal and professional 
development plan.   
 
It is not the intention that all tools would be used in all situations or that the supplements should have 
exactly the same questions in exactly the same language for all target groups.  Those involved in 
guiding candidates should ensure that the language of the forms is appropriate for the specific target 
group and should work with the candidates to select the tools most appropriate to their purpose and 
objective.  Advice and guidance is a crucial element of the VALIDPASS proposal and it is clear from our 
work that there is an enormous training need for these practitioners. 
 
 
VALIDPASS is designed as a framework tool which includes: 

o The existing EuroPass and Bologna tools 
o New Supplements (derived from tools already in use in the participating countries) 

 
It is designed to be: 
 
Flexible  

• Not all the supplements have to be used in any particular situation – those that are most 
relevant and appropriate should be selected for the particular purpose and target group 

• Some supplements could be omitted 
• Some could be replicated (e.g. several work supplements) 
• Candidates could be asked to complete several supplements of the same kind focusing in 

different ways depending on the criteria for validation.  For example: if range is important, the 
candidate could be asked to complete one work supplement that focuses on a small issue, and 
one on a big issue; or if progression is important, one that focuses on a problem 3 years ago 
and one very recent. 

• If the candidate is looking for a professional diploma s/he might be asked just for work 
supplements; if the candidate is looking for a diploma related to the voluntary sector then s/he 
might be asked for several voluntary sector supplements  
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Adaptable 
• The language of the supplement and the instructions should be changed to suit the particular 

target group (e.g. ‘academic language’ for university candidates, ‘adult education language’ for 
people with low level qualifications and skills) 

• The examples, prompts and suggestions given the instructions and in the forms themselves 
should be changed to suit the particular group 

• The questions should be phrased to facilitate a response that is relevant to the purpose and 
objective of the recognition (e.g. self-awareness, a specific diploma or course and so on) 

• Some sections or supplements could be omitted, for example, if the candidate has few 
qualifications and the purpose is to boost self-confidence. 

• The layout could be changed to give more space for some responses than others depending 
on purpose 

• If candidates are looking for self-awareness of their skills and competences, the tools can be 
adapted for that purpose; if candidates are looking for formal validation of their skills and 
competences for a diploma the tools can be adapted for that purpose.  The difference will be 
largely in the kind of answers expected, the evidence required to support those answers, the 
number and type of supplements used and the language used in the text of each supplement. 

 
 
Accompanied by advice and guidance 
Advice and guidance is a pre-requisite in all sectors and countries and in all situations 
All the tools should be used in a framework of advice and guidance – this was seen as absolutely 
essential by all partners: 

 
• Advice, guidance, ‘accompagnement’ was seen by all as essential – examples have been 

provided.  The precise form and extent of guidance may vary according to the target group and 
the purpose (and the resources available). 

• Particular and specific help will be required for those who have difficulties with reading and 
writing and/or have special learning needs.  

• A short ‘training programme’ or group guidance sessions were seen as useful and cost 
effective – the group can become a source of mutual support.  Several examples of ‘courses’ 
have been provided by partners 

• The instructions, suggestions and examples given in written advice about completing forms 
should be varied according to the target group, the level of skills, competence and experience 
of the candidates, the domain/subject they are applying for and the purpose of the validation.  
This was seen as very important – a common set of tools cannot suit everyone and if care is 
not taken they will exclude rather than include some target groups.  The answer to this must be 
to have flexibility and differing examples suggestions etc – this can only be delivered by skilful 
advice and guidance professionals who have experience of working with the particular target 
group. 

 
Embedded in a set of principles and/or a code of practice 

• Principles and/or a code of conduct are very important and should be targeted at different 
actors in the process (candidates, organisation giving the validation, organisations awarding 
the diploma, employers, and social partners).  This code of conduct should be supplemented 
by information and guidelines for all the actors involved in the process.  This was seen as a 
practical support but also an important element of quality assurance. 

 
Supported by training and supervision 

• The assessment of non-formal and informal learning is a new task and a new role for most 
professionals in education and training.   Training and support must be provided for these 
practitioners.  Again, this was seen by partners not only as a practical issue but as an 
important element of quality assurance.  
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5.2 Existing EuroPass tools: 
 
The existing EuroPass tools were tested by the partners in the project and in many ways they were 
thought to be a useful starting point but need to be modified or further developed or supplemented and 
complemented by other tools 

 
5.2.1 The Common Principles 
The Common Principles proposed by the European Commission in the Copenhagen process were 
generally welcomed as a starting point.  However, they need to be operationalised in the specific 
context and the various stakeholders have to take ownership of the principles.  This has to be worked 
through in each country at national level but also at regional and local level.  This means in most cases 
‘putting flesh on the bones’ of the European Common Principles and ‘translating’ them into the specific 
professional language of the stakeholders at national, regional and local level. This will be an on-going 
process of work and negotiation rather than a once-and-for-all activity. 

 
5.2.2 EuroCV  
Partners had a number of specific criticisms and suggestions but generally this tool was seen as a 
useful starting point for validation. 
A number of new additional questions were suggested that should be incorporated if the CV is used for 
validation.  Since it is unlikely that the EC will want to change the EuroCV, we have picked up most of 
these suggestions in other supplements (see below). 
A key criticism was the need for help in completing the CV (among all target groups), the fact that 
further prompting was necessary in some of the open questions, and the need for clearer instructions 
with more examples.  Again, since it is unlikely that the EC will want to change the EuroCV, we have 
picked up most of these suggestions below. 
 
5.2.3 European Language Portfolio 
Partners see this as a useful tool but not in all situations.   
In particular it lacks any specific vocational, professional language/vocabulary.  This is an area where 
linguists and vocational training experts need to work together to produce a further dimension to the tool 
that would meet this specific competence.  
 
5.2.4 Diploma Supplement 
Partners saw this as useful for a formal general qualification but not for validation.  There is a problem in 
completing the Diploma Supplement for people who have been awarded part or all of a diploma on the 
basis of validation.   
Work is going on in various universities on this issue trying to construct the DS on the basis of 
competences and we welcome this development but it will be some time before this work bears fruit. 
 
5.2.5 Certificate Supplement  
Partners saw this as useful for a formal vocational qualification but not for validation.  There does not 
seem to be a problem completing the Certificate Supplement for people who have been awarded part or 
all of a certificate on the basis of validation; this seems to be because the assessment of candidates for 
vocational awards follows very closely the curriculum and competences in the certificate.   
 
 
5.3 New VALIDPASS tools 
 
The new tools proposed have all been given the name ‘…. Supplement’ to echo the terminology of 
existing tools and to indicate their optional/flexible nature.  Most of these suggestions already exist in 
some form - our object here has been to put them into a common format as a set of tools rather than an 
ad hoc collection.  
 
5.3.1 CV Supplement  
The key element that is messing from the EuroCV when it is used in the context of validation is that it is 
only retrospective.  In a job application situation the prospective element is usually put in the covering 
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letter but in a validation context almost all partners suggested that a prospective element allowing the 
candidate to set the application for validation in a forward-looking perspective should be part of a new 
set of tools.  Suggested questions:    

– Why are you applying for validation? 
– Which course are you applying for? 
– Which Diploma are you aiming at? 
– What is your personal and/or professional development plan for the next few years 

(3years? 5 years?)? 
– How does the course or diploma fit into that plan? 
– Do you have (do you need?) the support of your employer? (This was seen as irrelevant 

by some partners but important for others where the employer may be a key player in 
providing the candidate with opportunities to gain skills and competences to complete the 
diploma requirements) 

 
5.3.2 Paid professional work supplement 
The idea behind this supplement is to give the candidate an opportunity to analyse in some detail one or 
more key learning events or processes in a professional/work context.  The questions suggested are: 

– Basic information: name of employer, sector, size (SME/PME etc),  
– Type (service, manufacturing, primary, secondary tertiary etc), start/finish date of 

employment, grade, salary (?)  
o Role and function 

– Responsibility: for people, for budgets, for equipment? 
– Changes over time employed? 
– A important and relevant learning event: a problem or issued addressed, a policy 

developed, a policy implemented,  a project/task undertaken 
o What was the nature of the problem/task? 
o How long did you have to deal with it? 
o Where or who did it come from (did you identify it yourself or were you given 

the task by someone else …..)? 
o How did you go about solving the problem or achieving the task set? 
o What resources did you use (people, money, books, equipment, ….)? 
o Were there unintended consequences?  How did you deal with them? 
o What knowledge skills and competences did you learn from the task/activity? 

  
 
5.3.3 Voluntary activity supplement 
The idea behind this supplement is to give the candidate an opportunity to analyse in some detail one or 
more key learning events or processes in a voluntary context.  The questions suggested are: 

– Basic information: name of organisation/NGO, sector, size (local, national, international), 
user group, type of activities offered, start/finish date of involvement,  amount of time given 
(e.g. hours per week) 

– Role and function, activities 
– Responsibility: for people, for budgets, for equipment, for users? 
– Changes over time involved? 
– What are your dreams? (A question to try to get at the values of the individual) 
– What was your motivation for getting involved with this organisation (e.g. the philosophy, 

education or social aim, the people….)? 
– What intercultural experience do you have?  
– An important and relevant learning event: a problem or issued addressed, a policy 

developed, a policy implemented,  a project/task undertaken 
o What was the nature of the problem/task? 
o How long did you have to deal with it? 
o Where or who did it come from (did you identify it yourself or were you given 

the task by someone else …..)? 
o How did you go about solving the problem or achieving the task set? 
o What resources did you use (people, money, books, equipment, ….)? 
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o Were there unintended consequences?  How did you deal with them? 
o What knowledge skills and competences did you learn from the task/activity 

 
5.3.4 Non-formal education and training supplement 
The idea behind this supplement is to give the candidate an opportunity to analyse in some detail one or 
more key learning events or processes in a non-formal education context (e.g. adult education course).   

– Basic information: title of course, provider, start and finish date, number of hours,  
– Content  
– Mode of delivery (how did you learn):  
– Lecture, workshop, project, fieldwork, placement,  
– Individual independent work , group work 
– Face to face, distance or e-learning, blended 
– What motivated you to take this course? 
– What knowledge skills and competences did you learn through this course? 
– An important and relevant learning event: a problem or issued addressed, a policy developed, 

a policy implemented,  a project/task undertaken 
o What was the nature of the problem/task? 
o How long did you have to deal with it? 
o Where or who did it come from (did you identify it yourself or were you given 

the task by someone else …..)? 
o How did you go about solving the problem or achieving the task set? 
o What resources did you use (people, money, books, equipment,)? 
o Were there unintended consequences?  How did you deal with them? 
o What knowledge skills and competences did you learn from the task/activity 

– Do you use your new skills and competences in your personal/social/civic life?  Have they 
been useful? 

– Did your new skills and competences improve your social status? 
– Are you motivated to continue learning?  In what way? 
 

  
5.3.5 Informal learning supplement 
The idea of this Supplement is to give the candidate an opportunity to identify, describe and analyse 
learning that has taken place in ‘everyday life’.  Suggested question: 
 
Can you describe an event, incident, activity, or process where unintentionally you learned some 
important and relevant:  

– What was the nature of the event of incident or activity? 
– When was it? How long did it last? 
– What knowledge skills and competences did you learn from the incident/activity/process? 
– How is it relevant to your application for validation? 

 
5.3.6 A holistic process 
We have proposed a portfolio of tools that will enable candidates, with appropriate support, to analyse 
their own learning.  In order to facilitate this process we have proposed different Supplements for 
different sites of learning – a tool for candidates to deconstruct their own learning and present a picture 
of it at a particular point in time, albeit with both a future and a past.  However, we recognise that this is 
an artificial and static representation of learning and wish to emphasise that it is for the assessors, 
validators, the professionals working with candidates, and the candidates themselves to reconstruct 
their learning into a holistic, dynamic and continuous process drawing on all aspects and contexts. 
 
 
5.4 Quality assurance 
 
We do not with to propose a heavy system of quality assurance.  However, the validation of learning is a 
sensitive activity for the candidates and for the institutions and there must therefore be arrangements in 
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place to ensure that the procedures and processes are effective and reliable.  The partners in this 
project agreed the following principles in relation to quality assurance: 
 

o Validation of non-formal and informal learning should be part of the general quality 
arrangements in the institution/organisation 

o The arrangements and procedures must be transparent: full information must be available, the 
criteria for assessment must be explicit and objective, the support available and the roles of the 
various actors in the process must be clear 

o There must be adequate training and supervision of all staff involved in the process 
o There must be a clear appeals procedure for candidates 

   
It was quite clear from the work of this project that notions of quality in the field of recognition and 
validation of non-formal and informal learning have scarcely begun to be discussed and that further 
work should be done on this aspect.  Funding should be made available to consider the indicators of  
quality in recognition and validation. 
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          ANNEX 1 
 
Refine Project  - Evaluation Report  November 2004 
Ina Grieb, University of Oldenburg, Germany 
 
As there has been a budget cut of the project from the proposal 300.000 Euro to the contract  200.000 
Euro, the responsible committee of the project decided that the evaluation budget also had to be cut 
significantly to be able to support the projects better. This means that the evaluation will be reduced to a 
report on the two meetings: the first one in Kaunas, November 2004, and the second and last one in 
Rome, 2005. However, these two meetings will form the focus of the work in terms of reporting and 
discussion of emerging results and proposals so that the process will be reasonably comprehensive. 
 
Before attending the Kaunas Meeting, I studied especially the workplans of each partner and 
considered all the information which was available on the website of the project beginning November 
2004.  
 
I. General Observations  
The REFINE Project is very ambitious. 
 

• There are many partners in this project with very different experiences in the area.  
o Partners who know each other very well from other projects and new partners  
o Partners with very different professional background 
o With different ideas how to transfer the result 
o With different cultural background 
o Some have a long tradition in the area and a lot of experience in the way of handling 

the tools analogue to their tradition ( e. g. Great Britain, France) 
o No history of all the kind of tools like European CV or portfolio 
 

• There are language problems, what do you lose when translating from your mother tongue into 
English and vice versa? 

 
• The political situation of the partners differ in various aspects: 

o There are partners who have to consider very strongly the national policy, e. g. in 
higher education, what do universities really want? 

o How was labour market changing and influencing the use of the tools? 
o How do European goals conform with national goals? What speed and what money is 

behind it?  
o There are partners who are in the process of changing their political system including 

the educational system. 
 

• The tools and sectors were viewed from different perspectives. 
o It is ambitious because of the mixture of sectors and the idea of transfer between the 

sectors. 
o Some tools which are working – or sometimes not even working – in one sector are 

difficult to transfer (e.g. credit system in universities) into another sector. 
o Can there be given common proposals to use tools in different sectors? What is good 

for one sector must not necessarily be good for another, or even tools might be 
differently judged within the same sector depending on the national conditions. 

o How close and how far away from one another are the sectors? It depends very much 
on the development in each country. 

o The goal of the project to propose at the end a set of tools which can be additional, 
modified, adapted or even develop new tools has to consider a sound methodology to 
achieve reliable results. 

o The methodology has to be accessible for all partners. 
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These observations came up during the sessions and are common to many when not all situations 
concerning the project. They were brought up in different contexts within the working groups or in the 
plenary.  
 
II. The Project Meeting 
 
The project meeting was prepared by the four chairs of the project representing universities, vocational 
training, Youth/NGOs, and adult education. 
 
The REFINE Project Meeting was part of the 28th EUCEN Conference. The participants could therefore 
also profit from the information disseminated in the conference, e. g. on the future of European project 
policy in the area of education.  
 
There were altogether five sessions of the REFINE Project Meeting. 
 
Session I - The Project Meeting started with a plenary to discuss administrative business, objectives of 
the project and the meeting, timetable, and financial queries. Pat Davies, representing EUCEN, was the 
main person responsible. The participants were asked to comment the proposed format of the meeting 
to which they all agreed.  
 
Session II -  The working groups were divided in sectors so that there was the possibility to come to a 
common definition of the tools used in the same sector. As it was also the first meeting of the members, 
it was necessary that they first get to know each other – e.g. personal and professional background. 
This plays an important role in their future cooperation, which is mainly on-line.    
 
Session III and IV – In the “market place” for tools, the participants were given opportunity to take a look 
at the tools which had not been tested by themselves. The general acceptance differed a lot, owing to 
the organizational conditions. 
 
After the “market place”, the group workshops started this time divided according to tools. It was another 
possibility to meet partners from different sectors who use the same tool.  
 
Dividing the participants into sectors or tools has proven to be very effective. Everyone had the 
possibility to present and discuss their topics within a sector as well as within their used tool/s. 
 
All sessions were very well prepared, considering the objectives of each working group and the 
suggested topics for discussion so that each group was working towards a common direction. This was 
seen by the participants as helpful and effective.  
 
In all groups, there was a possibility for each member to report on his/her experience of the previous 
year. Many of these experiences were common. Those members who have more experiences could 
give answers to some questions because they have encountered them before. The not-so-experienced 
partners had sometimes questions and ideas which had not been seen before, therefore giving the 
more-experienced partners a new perspective. This contributed to a very good interaction within the 
group.   
 
New ideas and solutions often come up in discussions where participants have different backgrounds, 
nationalities, working experience, and experiences with the tools.   
 
Session V – In the plenary, each group had the possibility to give feedback and present its work report. 
Michel Feutrie summed up the different feedbacks and reports and analysed the common problems, as 
well as the differences, that came up in the different workgroups. Michel Feutrie is an expert in this area 
and was therefore in a good position to point out the significance of the results of the project meeting in 
relation to the European discussions on the tools.  
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One of the objectives of Session V was to discuss and decide on the workplan for the second year. This 
took place under consideration of the results of the meeting.  
 
 
III. Personal Remarks 
 
Certainly, the time frame of the project is much too restricted. Considering of the volume of the work 
involved and having only one meeting at the beginning and at the end of the project means that the 
responsible coordinator is pressured of achieving so many goals in so short a time - the process of the 
exchange of experiences, the ideas of changing the tools, transfer of sectors, etc. The coordinator also 
has to consider the experiences and ideas of the partners of his network and is therefore highly 
dependent on the cooperation of the members of his network. 
 
Nevertheless, the possibility of success is relatively high owing to several factors: the participants are 
highly motivated in the topic, very competent in various areas, and the coordinators have anexcellent 
background knowledge about the contents and project management.  
 
In 2005, we hope to have results, in which each participant could find relevant aspects for his or her 
own area of work, and at the same time, results which can give some added value to the European 
discussion. 
 
  
Ina Grieb 
Oldenburg, 12. November 2004 
 
 
 
 
Refine Project  - Evaluation Report  November 2005 
Ina Grieb, University of Oldenburg, Germany 

The last meeting of Refine Project in Rome included 52 participants of the different projects. This 
showed that the members of the project and the associates were highly interested in the result, the 
experience of the participants and the continuation of networking. 
The session was structured as following: 
First there was a general discussion on VALIDPASS on the basis of a paper of Refine (REcognising 
Formal, Informal and Non-formal Education) under the aspect of a first draft of a final proposal to the 
European Commission. 
There were working groups on special topics (see programme) and there was a general discussion at 
the end of the meeting, including the remarks of the evaluator. 
To remember the target of Refine was:  
1. Test the tools of EUROPASS in a real situation. 
2. Make a proposal (VALIDPASS) to the EU for the use of these tools. 

I.  Testing the tools of EUROPASS in a real situation 
The reports of the coordinators are mostly already existent and the basis for target No 2. Experiences of 
all kind with the existing tools of EUROPASS have been put down in these reports. Some tools have 
proved to be very relevant, some could be changed and other tools should be added. In any case, these 
reports are the bones for the proposal VALIDPASS. Open questions have been selected out of the 
reports and analyzed by the coordinator Pat Davies, and included in the first draft of the 
recommendations.  

II.  Making a proposal (VALIDPASS) to the EU for the use of these tools 
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VALIDPASS is somehow the sum of all activities of Refine members, shown in the first draft for the 
European Union.  
Along the first draft Pat Davies gave a summary of the results of Refine which were transported into the 
recommendation.  
The most important issues, which have been pointed out by nearly all reports: 
1. The first priority was seen in the necessity of advice and guidance. The implementation can differ 
from the specific situation or in other words who is the person you are advising. Besides the personal 
approach, another possibility could be advice in form of short training programmes, etc. 
2. All the instruments like counselling and advice have to be varied according to the target group and 
the goal of flexibility and adaptability. Not everybody gets everything, there has to be a selection of 
tools, a change of language and the kind of questions depending on the target group. It is important to 
find out which documents are the most appropriate for which candidate. The existing EUROPASS tools 
are of course the most relevant and generally accepted. But not in all cases are they fulfilling the 
necessary requirements based on the experiences of the Refine project. 
The new VALIDPASS tools fill in the gap. But they are seen as part of the process and as some kind of 
step one in a modular structure in which you can individually decide what is useful in a specific case. 
This first step could give people confidence to go to the next step and finally claim for credit or diploma 
or access to Higher Education, etc. 
3. Principles and a code of conduct have to be developed. Some ideas were presented from the UK on 
the topic of Ethical guidelines and common principles. 

III. Some aspects on the VALIDPASS tools 
• EUROPASS lacks a forward looking perspective which is seen as absolutely necessary in the 

whole process. The key question is to find out the reason why a person applies for validation at all.  
• It has to be pointed out that learning and the analysis of learning is going to validated, not the 

experience. 
• It was an open question whether learning in paid professional work or voluntary activity should be 

looked at differently or in the same way. Is there any difference? Or should you look at it in a 
holistic way, i.e. that you cannot separate where you learn either professional, individual or in 
volunteer dimension. In the end, all learning has to be combined and looked at. Maybe there are 
some political issues which are relevant for this question, e.g. concerning acceptance on the labour 
market. 

IV. Comments of the Sectors 
Following the introduction and discussion of the first draft there were three statements prepared from 
the different sectors.  
1. The vocational sector 
• The representative of the vocational sector agreed to the results of Refine in general as shown in 

the first draft, especially the necessity of advice and guidance. 
• They pointed out a special problem in this sector. Low qualified jobseekers and long unemployed 

need a special help to identify their skills. 
• In the vocational sector they also found a strong intercultural difference between their candidates. 

There was often the question where to draw the line between public and private interpretation of 
skills. It must be the choice of the candidate what to declare. 

2. The youth and voluntary sector 
• The representative of the sector also agreed to the results of the project as a whole in general and 

added the intercultural aspect of one of great importance. Intercultural diversity is different to 
express and to value. In any case, it is much more than just language competence. It was an open 
question if one could develop common tools to value intercultural competence.  

• The need of more mobility was in general accepted, but there was an urgent need to promote more 
mobility in this sector. 

• Youth leaders for example are doing highly professional work today, though it is registered under 
the category of voluntary work. 

3. Adult education sector 
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• The representative of adult education pointed out that the need of more guidance is absolutely 
necessary in this area, because of the diversity in target groups, the very different backgrounds of 
applicants and different levels of education. 

• The existing tools are in their opinion to much dedicated to employability. There is a greater need 
for developing more self-esteem and confidence.  

• In general, in adult education it was a big problem to analyze experience and connect it with 
learning.  

• The sector had a lack of feedback from adult education institutions in the process of the project. 
The reason could be that it is sometimes not clearly defined what an adult education organisation 
is. Is it more vocational or NGO? There are many different labels and contexts which prevent a 
clear profile. 

V. General Discussion 
In the general discussion open questions arose to the represented paper as well as to the reports of the 
sectors. 
• One of the difficulties of the final proposal was seen in the problem that similar questions give 

different answers, e.g. depending on the target group. 
• EUROPASS is an individual portfolio and at the same time an official document. Which function can 

VALIDPASS have in this context? Probably you need another strategy, i.e. it has to be accepted 
officially in context to EUROPASS. At the same moment, it can help people to prepare documents 
for EUROPASS and open doors. 

• VALIDPASS has to be integrated into the European qualification framework (EQF). EQF already 
has the task of validating formal and informal learning, VALIDPASS could offer additional tools. 

• It has to be integrated into the policy of the European Commission on “Key Competences in 
Lifelong Learning”. In this context, the question was discussed in how far EUROPASS – hopefully 
in future in connection with VALIDPASS – has not only in an economic, but also a social integration 
and development perspective. 

The session ended with a reflection of the question “What are your dreams?” and there were hopes like: 
- Everybody should have the chance of getting all information. 
- To find ways to select reliable skills for the validation process.  
- To have a formal system of validation we can rely on. 

VI. Working groups 
Some impressions of visits to five working groups: 
1. Working Group “With a little help from my friends” 
A Norwegian colleague was introducing the working group, pointing out that there is hardly any structure 
on advice and guiding concerning RPL, so at the moment there main goal is to discuss self-awareness 
and transfer of learning before there will be a reliable structure. 
Comment: What has really happened in Europe up to now? Maybe the experiences in England and 
France are the exceptions and the rest of Europe is still in the development procedure. 
2. Working Group “Self-Evaluation” 
The Introduction of this working group, led by an adult educator, began with an adult education method. 
She asked a participant of the working group to tell a story. The storyteller had to point out the skills 
which were developed and possible difficulties. The participants of the working group identified as well 
skills developed in the story and added skills which the storyteller had not identified as such.  
Comment: We as participants of this conference, why shouldn’t we also be treated as learners, 
confronted with attractive methods... 
3. Working Group “Advice and Guidance” 
In contrast to the first working group, we were confronted with good practice of advice and guidance in 
the French context, which is clearly developed very sophisticated. There were a lot of questions on 
technical matters like duration of the process, prices, the function of the jury, the average age of the 
‘client’, the average age is forty and there are men than women applying.  
Comment: As there were quite a number of English experts in the working group, we found out and they 
admitted that they did not know very much about the French system.... 
4. Working Group “National Guidelines” 
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This was a report of the Scottish model, which differs from the English model and was quite difficult for a 
continental participant to understand. Some perspectives: New universities are more interested in the 
APEL-process; Postgraduate programmes are easier to handle, because they underlie the regular 
quality assurance process, so the APEL-process is in accordance with the mainstream quality 
assurance process. 
Comment: In working group three and four, two models were presented from countries which are very 
advanced in the APEL-process. It would have been interesting to hear where there is common ground 
and where and how and why they differ. 
5. Working Group “Culture and Practice” 
Is there a single glossary in Europe for meanings or have different countries different meanings for the 
same word or do countries not even have the word?  
For example Estonia does not have the word ‘validation’. There was a very lively discussion on 
definitions, definitions which were taken from the Collins English Dictionary or from the CEDEFOP 
Glossary. Do we all agree? Or is the reality that the legal framework gives the definition and response to 
the meaning? What relationship is there between language – meaning of words – and European policy. 
All participants of the working group agreed that we should have a common definition, but the 
discussion is a very old one and progress is very slow. 
Comment: There is still a long way to go to find a common definition of words and meanings we will use 
in the context of APEL – And this area is only a tiny, tiny part of understanding in united Europe. 
VII. Some personal, final comments 
The draft as a result of the reports of the working groups was an excellent overview of the topic, giving 
an answer – sometimes in form of questions – to many questions. The time for discussion was 
extremely short and though the general agreement to the draft was great, it would have been safer for 
the coordinator to have a more detailed discussion. It will certainly be helpful to send comments still 
later on to be considered for the draft (as all the partners were invited to do). 
The working groups gave an overview on different systems on the one hand, and on the other hand 
they discussed specific problems. That was certainly very interesting, but I am not sure in how far it 
supported positions in the draft and how the result of the working groups can be included. 
But as it was already said in Kaunas, this was a very ambitious project and to tell you the truth, I never 
expected a result as good as it has been presented on the basis of the reports. 
I regret that I could not really do a more profound evaluation. I would have liked to put questions on the 
process and on learning of the participants of the project. What have they learned from one another? 
How have they learned? What was the learning outcome of the transnational cooperation and what the 
main problems?   
Sorry, my comment is very modest, but congratulations to the outcome and hopefully VALIDPASS will 
become reality in the European education area to fulfil the goal: Making learning visible! 
 
 
 
 
 
 


